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Dear Faculty, 
 
The Office of Global Studies appreciates your interest in developing a faculty-led study abroad 
program. We look forward to assisting you in what will be a richly rewarding opportunity, both 
for your own professional development and the academic growth of St. Kate's students. As part 
of the University's Internationalization Initiative we aim to create partnerships with faculty and 
departments to develop more opportunities for St. Kate’s students to study abroad. 
 
With today's dynamic and diverse student population, your willingness to consider directing a 
study abroad program allows St. Kate's to offer a broad range of study abroad options to a 
variety of students. Your participation in teaching abroad enriches the curriculum and opens 
new doors for students.  
 
The vast majority of St. Kate’s students studying abroad do so on short-term courses led by St. 
Kate’s faculty. Faculty-led courses can be a launching point for further international activities, 
as some students participate in more than one program. And while we encourage students to 
study abroad for as long a term as they can manage, we understand that semester and year-
long programs are not possible for all students. So, by teaching abroad, you are helping in a 
very direct way to train globally aware graduates and future leaders. 
 
The purpose of this on-line handbook is to help you design and conduct a study abroad or off-
campus domestic course, one of the most rewarding, stimulating, and challenging experiences 
St. Catherine University faculty can engage in.  
 
We know that while much work goes into developing and producing a successful study abroad 
course, you are not alone in this endeavor. The Office of Global Studies is pleased to assist you 
throughout the process, from initial course ideas through post-return follow up. You will be 
able to find answers to many of your questions about teaching abroad, program development, 
policies and guidelines, and more, in the following pages. We also welcome any additional 
questions or comments. Your work as a director of a study abroad course – a “program 
director” – is described in the pages that follow.  
 
We look forward to working with you! 
 
Raine de Campeau 

Director 
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Teaching Abroad: Questions to Consider 
 
The commitment of time and energy and the challenges of assuming faculty director 
responsibilities and roles in a Global Studies course can be daunting. Careful consideration of 
the complete range of issues involved will ensure that the faculty member’s decision to develop 
a Global Studies course is a sound one. The staff of the Office of Global Studies is available to 
answer questions and assist the faculty directors as they prepare the course proposal, conduct 
the planning trip, and lead the study abroad course.  
 
What are the benefits of teaching abroad? 
One benefit is internationalization of the curriculum and the development of global learning at 
St. Catherine University. In a globalized world, teaching abroad is one avenue to 
internationalizing courses, opening up disciplines and students to new worlds of learning, 
creating new applications of disciplinary knowledge, and becoming a campus leader in 
advancing this valuable form of education.  
 
What are your personal goals/motivations for teaching abroad?  
Given the substantial time and energy necessary to plan, prepare and teach a study abroad 
course, it is a good idea to carefully reflect on your personal goals and motivations for teaching 
abroad. Reading through this handbook, talking to family, friends, and especially other faculty 
who have taught abroad as well as talking to the Office of Global Studies staff may help clarify 
these questions for you. The Director of Global Studies can put you in contact with other faculty 
experienced in teaching abroad.  
 
Are you willing to assume a faculty director’s responsibilities?  
The efforts of the faculty director are an important determining factor in the success or failure 
of a study abroad program. A successful faculty director must enjoy working with students yet 
also possess strong administrative skills. They must be comfortable in providing basic student 
advising and in taking disciplinary action, if necessary. In addition, the faculty director must 
have some experience in the host country. Fluency in the native language is not necessary, but 
a basic understanding of the language can be helpful and enriching for your course. The 
classroom teaching/instructor role is well understood by faculty. In a study abroad course, 
however, the faculty director assumes many additional roles.  
 
Other responsibilities may include setting up and monitoring living arrangements; explaining 
faculty director’s role and course expectations; achieving good group dynamics; assisting 
students in their cultural adjustment; integrating excursions into the learning objectives; 
advising students; providing health care; resolving student disciplinary problems; responding to 
natural, political and social emergencies; managing logistics, keeping track of program expenses 
and receipts. 
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Do you have the time?  
The entire process of developing a proposal, creating a curriculum, conducting the planning 
trip, recruiting students, leading the course, and the preparatory and post-travel work are 
substantial. Ask yourself, can you devote the time necessary for the course to succeed—
including development time, making contacts, organizing logistics, promoting and recruiting? 
Will your family and work responsibilities allow it?  
 
Will your department or program support a study abroad course?  
Does your department support internationalizing your curriculum? Will your faculty colleagues 
and program directors support your interest and the time involved in teaching abroad? Will 
your department chair support you to in-load a Global Studies course, or teach an overload? Do 
you have students in your program or major who would enroll in your course? How does your 
course fit within your department’s major and minor requirements? 
 
Are you planning to teach the course alone or with a colleague?  
If faculty members are considering team teaching, make sure that each of the members 
understands the dynamics of the setting and the experience of team teaching abroad. Having 
an open mind to the schedule of an overseas experience is just as important for the faculty as it 
is for the students. Ideally, faculty members will have worked together in the past before 
proposing a joint course. Faculty members can also look to colleagues at other UMAIE1 
institutions in proposing a team-taught course. It is also possible to co-lead a course with a St. 
Kate’s staff member. The faculty member would teach the course and the staff member would 
take on other responsibilities, such as handling course funds, managing student issues, leading 
reflections sessions—all depending on the background and expertise of the staff member.  
 
St. Catherine University faculty have successfully taught Global Studies courses alone and in 
two-faculty teams. Each has its advantages and disadvantages. The advantage of teaching alone 
is that you don’t have to consult with a colleague on course decisions, so you can make the 
course entirely your own, and you can respond more rapidly when issues arise. Another benefit 
is that fewer students need to enroll in order for the course to run (minimum 16). Team-taught 
courses require 20 to 26 students to make the course financially viable and affordable for 
students and for the university. If you are working as a team, at least one of the faculty 
directors must be a ranked faculty member.  
 
That said, there are substantial benefits to team-teaching a Global Studies course:  

                                                           
1 Upper Mid-West Association for Intercultural Education (UMAIE) is a consortium focused on short-term faculty-

led courses taught primarily over the January term. For more information on UMAIE and a list of current member 

institutions, see the UMAIE website at umaie.org or contact the Office of Global Studies. 
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 The sharing of knowledge, talent, skills, and abilities of two teachers makes it more 
likely that students will have a rewarding experience. Even more so, if the faculty co-
directors complement each other in their skill and knowledge sets, everyone benefits – 
students and faculty.  

 If one faculty director becomes ill or is injured during the course, there is a second 
director to keep the course going. Since illness and injury is more likely to occur in non-
western developing countries, you are strongly encouraged to work in a team for these 
types of courses.  

 Delegation of duties: The above listing of responsibilities and roles which faculty 
directors must assume in a Global Studies course can be challenging! Dividing them 
between two people makes the course more manageable and enjoyable for all. It also 
allows for tag-teaming. Teaching on the road is, in many ways, a 24/7 job. When one of 
you needs a break, the other can step in. 
 

What do you need to think about as you develop ideas for a course? 
The short-term course format allows for an in-depth examination of a specific topic, but rarely 
an overview of a discipline. These courses are not tours. The location of the program is an 
essential part of the course, and faculty are expected to connect the learning to the sites 
visited. At the same time, faculty should consider the popularity of the topic. As a general rule, 
programs need to enroll sixteen students per professor to proceed (or 20 to 26 for two faculty). 
 
Where do you start? 
Faculty members who are interested in teaching a Global Studies course are encouraged to 
discuss their ideas with the Director of Global Studies to help decide on the best format, 
approach, timing, and itinerary. 
 
Course proposal guides, review guidelines, and submission deadlines are available from the 
Office of Global Studies. All faculty must have course proposals approved by their department 
chair and by the Global Studies Advisory Committee (GSAC). GSJ abroad courses must also be 
approved by the CORE Committee. Course proposal submission deadlines run about a year and 
a half in advance, so expect to start planning 18-24 months before the intended start date of 
the course.   
 
 
Facets of Teaching Abroad 
Read what English faculty Cecilia Konchar Farr writes about the benefits she’s realized over 
many years of teaching abroad in her article entitled “Ah January!” (COLLEAGUES, Dec. 2009, p. 
6). 
 
 

Ah%20January!%20Cecilia%20Konchar%20Farr%20Colleagues%202009.pdf
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Transformative Learning and Study Abroad 
A common declaration made by students in Global Studies courses is: “it changed my life.” 
Their testimonies affirm that the study abroad experience can be one of the most powerful 
learning experiences of a college student’s career.  
 
After reviewing the research on the effects of studying abroad on students, Patrick Quade, 
former director of international studies at St. Olaf College, found that “studying abroad can 
enhance many affective or attitudinal outcomes such as students’ ethno-relativism, global 
mindedness, and sense of self-efficacy.” These expansive, potentially life-altering episodes of 
learning are often called transformative learning. 
 
This is learning that alters a person’s worldview, cultural assumptions or sense of self, learning 
that blurs the boundaries between the cognitive and affective, or learning that fuses the outer 
cultural self and the deeply personal. There is a sizable literature on this subject, far beyond 
what can be described here. There can be little doubt, however, that immersion in a culture 
different than one’s own creates episodes wherein the normal boundaries between academics, 
a student’s emotional sense of self and personal growth can powerfully blend together. They 
are opportune times to challenge cultural assumptions, understand privilege, appraise one’s 
place in the world, and see oneself and the world in a new light.  
 
The faculty director as orchestrator of transformative learning experiences: As a teacher of 
Global Studies, you have within your purview all the elements necessary to elicit transformative 
learning experiences in your students. Intuitively, you probably already understand this 
potential about studying abroad, but building transformative learning into the course itinerary 
has a serendipitous quality to it. It may be best to think of transformative learning experiences 
in students as occurring on a continuum, from mild to moderate to life transforming. Your 
challenge is to create assignments and learning experiences that foster transformative learning 
and allow for their power to be integrated into the students’ worldview and sense of self and to 
assess them.  
 
In the following quotation, Quade takes the inherent value of study abroad’s transformative 
learning a step further, and underscores the importance of establishing their inherent 
educational value: “The centrality of study abroad to undergraduate education will be greatly 
strengthened when educators can document more effectively its impact on students’ academic 
success, mastery of knowledge, powers of reasoning, critical thinking skills, and intellectual 
capacity – that is when educators can show that a veteran of study abroad is not just more well-
rounded but also better educated.” 
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Intercultural Competence and the Cultural “Other”  
Intercultural competence: Researchers Janet and Milton Bennet have produced valuable 
theoretical models of cross-cultural learning. One model divides student learning in a culture 
into two forms. There is learning about the host country culture “writ large;” its history, 
geography, political system, economics, religions, and languages. In other words, explicit 
culture on a large scale. The second, culture “writ small,” is more interpersonal, and comprises 
manners, qualities of interaction, everyday behavior, and personal values. The Bennets have 
advanced the notion of “cultural competency” as a goal of cross-cultural learning. True cultural 
competency in another country involves student understanding of the host country’s culture 
both “writ-large” and “writ-small” and their ability to effectively operate in the host culture.  
 
The extent to which you can build these two “levels” of cultural learning into your course and 
then assess them will be a function of your course objectives, the language of the host country, 
and how much time you will spend there. Even if your course objectives are directed primarily 
toward learning culture “writ-large,” be aware that learning about culture “writ small” is 
occurring throughout the day as your students interact with host country inhabitants and 
reflect on their experiences doing so.  
 

Developmentally, as a student enters the host-country for the first time, their repertoire of 
responses and their knowledge is limited. For many students, the strangeness of the host 
country elicits defensive reactions and stereotypic responses as they struggle to make sense of 
it all. It may appear to them to be inaccessible and overwhelmingly foreign. Students may 
engage in behaviors to defend themselves against contact which might rattle their own 
preconceptions and deeply held assumptions about the cultural “other.” They are, in a word, 
behaving in an ethnocentric manner. With time and experience, the student is able to embrace 
the host-culture not with a sense of anxiety, but with a sense of ease, in part because they 
possess a deeper appreciation for the host country and have developed cognitive 
understanding and interpersonal skills allowing them to effectively negotiate barriers created 
by cultural differences.  
 
Milton and Janet Bennet and Mitchell Hammer have created a model of “intercultural 
sensitivity” which describes these processes; how students move from an ethnocentric stage to 
an “ethno-relative stage” wherein they are more adaptable, more accepting and integrating of 
the host culture. To the extent that your course objectives include transcending ethnocentricity 
and cultivating ethno-relativism will determine whether or not – and how – you build in 
assignments and assessments to stimulate this form of cross-cultural learning. Even if they are 
not a primary course objective, e.g., if you are teaching a science or art history course, your 
students will be taking in, interpreting, and possibly evaluating or judging the host country 
culture. We advise you to incorporate this learning into your course, whether overtly and 
formally as part of the course content, or informally through reflections and processing time. 
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In a related light, the priority you give to educating your students about how gender, class, 
race, ethnicity, and regional rural/urban divisions operate in the host-country will also be a 
function of your course objectives and how much time you have in-country. Understanding the 
nature and history of these social groups and the cultural processes in the host-country which 
enforce and maintain these social categories will be important if they are part of your course 
objectives. 
 
For the Bennets and Dr. Hammer, effective intercultural communication involves students’ 
ability to communicate effectively to host-country inhabitants who come from a variety of 
sectors. If effective cross-cultural communication is one of your course objectives, then devising 
assignments to create opportunities to learn and practice this form of communication, and the 
means to assess it will be necessary.  
 
Encountering the other: The issues raised by the Bennets’ and Hammer’s work illustrate one of 
the most basic of student experiences in the Global Studies course: encountering the cultural 
“other;” the one not like us, who is not of our social group, who speaks a different language, 
who acts in different ways, whose skin color, mannerisms, attitudes, and lifestyle are not like 
our own. One of the appeals of global travel is that it allows us to encounter the cultural 
“other,” and hopefully, through learning, insights, and skill, transform the ethnocentric recoil 
away from the “other” toward a deeper understanding of shared humanity.  
 
The Bennets’ and Hammer’s work provides models for teachers of Global Studies to think about 
the dynamics of this cross-cultural encounter with “the other.” The fact that in a Global Studies 
course, faculty can promote learning to reduce the distance between people of different 
cultures and towards promoting satisfying encounters between “cultural others” is one of the 
appealing features of this form of teaching. The opportunity to facilitate a deepening of your 
students’ knowledge of the human condition as it expresses itself through culture, gender, 
class, race, and ethnicity is one of the treasures of teaching globally. As you design and conduct 
your course, pay attention to the many opportunities that will avail themselves to you and your 
students to humanize the “other.”  
 

Stereotypes: Stereotypes are simplistic cognitive categories our minds create in order to deal 
with the often overwhelming diversity of our day-to-day social experience. Rather than trying 
to understand and interpret the minutiae of daily human contacts as individual events, we slot 
these encounters into stereotypes. When we encounter another similar social event or agent, it 
can be quickly categorized into its respective stereotype, freeing our minds up to do other 
things. The problem is, stereotypes of the cultural, racial, or ethnic “other” are often shaped by 
limited experience or by rumor or attitude, or are inflated by television or film portrayals 
uncritically absorbed from parents, peers or media. Their effect is pernicious. As we encounter 
the “other” we project our stereotypes onto them, delimiting our interaction, and burdening 
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our encounters with the fears, prejudices, and bigotry that lurk inside stereotypes. One of the 
many manifestations of privilege is having the capacity to shape one’s world so that one’s 
stereotypes are never challenged, because we never have much contact with an undesirable 
“other” who is not of our own group. A Global Studies course can put students into settings 
where they can confront limiting cognitive and affective stereotypes, and if handled skillfully, 
grow larger than them.  
 
There is much research describing how stereotypes are formed and how they can be reduced, 
but it is beyond the scope of this handbook to delve more deeply into this topic. To summarize: 
research indicates that the negative effects of stereotypes can be reduced through repeated 
encounters with the stereotyped “other.” Especially when these are face-to-face and personal 
and our minds are forced to deal with the “other” as a distinct human being with similar traits, 
needs and desires as our own. They become humanized. In the process, our stereotype is 
altered, or in some cases, rejected altogether. Research also indicates that when we have to 
work together with the stereotyped “other” towards a common goal, delimiting stereotypes 
can be more readily rejected.  
 
If addressing stereotypes is a course objective, design learning experiences that involve face-to-
face interactions with the “other” that require your students to understand and know the 
person, and their unique position in their culture. However, regardless of whether or not 
understanding stereotypes are an explicit course objective, as a faculty director, you need to be 
aware of how they operate to constrain your students’ experiences in the host culture.  
 
Note that it is hard enough dealing with stereotypes lurking within the public consciousness of 
our own culture, let alone understand them while in a culture that is not our own. In a Global 
Studies course, stereotypes can operate both ways, and you would be wise to discuss them 
with your students. Many people in your host-country will possess stereotypes of Americans 
based on their own limited experiences and through contact with media. For example, a 
common stereotype, shaped largely by American media broadcast overseas, is that all women 
in the U.S. are sexually promiscuous. In this way, men in the host-country may misinterpret an 
American female student’s friendly smile, or clothing (which could easily be perceived as 
provocative by host-country standards) as an invitation for a romantic or sexual encounter. 
Conflict and confusion result when disparate, culturally-shaped stereotypes play themselves 
out between two people of different cultures meeting for the first time. 
 
Service-Learning Abroad 
A service-learning course is a credit-bearing educational experience that integrates academic 
course objectives with meaningful community-based engagement that is shaped and directed 
by community sites. The experience integrates reflection throughout the experience from 
preparation to evaluation. The service-learning experience should be a rigorous academic 
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experience but also allow students to grow in their personal and professional goals, as well as 
have a larger sense of their own civic responsibility. 
 
When you integrate service-learning into your course, students will have the opportunity to 
meet community-identified needs that intersect with the course objectives, deepen their sense 
of place and culture, and engage in social justice work. 
 

Criteria for a service-learning or community work and learning course:  

 Integrates service-learning into course content in an integrative way 

o Models may include: one-time, on-going, project-based or immersion 

experiences 

 Includes structured, on-going opportunities for guided reflection such as writing 

assignments, discussions, or presentations 

 Course syllabus clearly identifies the service-learning/community engagement 

component within the description, learning outcomes, activities and assessment   

 Service-learning experience meets community-identified needs 

For service-learning experiences in health care areas, we recommend you consult the University 

of Minnesota’s Global Ambassadors for Patient Safety (GAPS) curriculum for advice on how to 

structure student experiences in health care settings abroad.  Visit the GAPS website for more 

information: http://umabroad.umn.edu/professionals/faculty/globalhealth. 

 
The Center for Community Work and Learning works collaboratively with the Office of Global 
Studies to assist faculty in integrating a service-learning component into Global Studies courses. 
Community Work and Learning offers assistance in developing service-learning experiences that 
intersect with the course objectives; provides reflection opportunities for students before, 
during and after their service-learning experiences including online modules; provides faculty 
with professional development experiences; and provides assessment tools. If you are 
considering or planning to teach a course abroad with a service-learning component, contact 
D’Ann Urbaniak Lesch, Director, Center for Community Work and Learning, dulesch@stkate.edu 
or 651-690-6922.  

 

 

 

http://umabroad.umn.edu/professionals/faculty/globalhealth
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Global Studies Policies 
  
Faculty Eligibility and Qualifications 
To propose a new Global Studies course, the lead faculty must be a full- or part-time ranked 
faculty member.  
 
Adjunct faculty may propose a repeat course that they have previously taught with a ranked 
faculty member. This includes staff serving in the role of an adjunct faculty member. In the case 
of two adjunct faculty proposing a course together, at least one must have previously taught 
the course with a ranked faculty member. 
 
In the case that a restrictive cap is put on the number of courses that can be approved in a 
given cycle, the committee will review all course proposals. If the quality of course proposals 
between adjunct and ranked faculty members is equal, proposals from ranked faculty members will be 
given priority.  

 
Compensation for Teaching Abroad 
For annual faculty, Global Studies courses can either be incorporated into your inload or be paid 
on an overload contract. You should discuss these options with your department chair or 
program director. Adjunct faculty, and annual faculty teaching a Global Studies course on an 
overload, will be compensated at the per course rate according to the university 
adjunct/overload pay scale. Your travel expenses during the course will be covered. 
 
Experience in the Proposed Location 
At least one faculty director must have first-hand experience in the locations to be visited 
during the course. In support of this requirement, travel grants are available through Global 
Studies and UMAIE. See section on “Funding Sources to Develop Study Abroad Courses.” 
Contact the Director of Global Studies for more information and timelines. 
 
Course Types and Terms 
A course exclusively for St. Kate’s students, offered in one of the following forms:  

 A Global Search for Justice (GSJ) course, which enrolls junior and senior baccalaureate 
 students;  

 A program, department, or school-specific course; graduate or undergraduate 

 An interdisciplinary course; graduate or undergraduate 
 
A UMAIE January term course: offered through the UMAIE consortium, (Upper Midwest 
Association for Intercultural Education), students from the member colleges and universities 
enroll in these courses. UMAIE offers between 20 and 25 courses each January for 
undergraduate students. 
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Courses may be offered during:  

 January term2 

 First or second summer session 

 "Embedded"—a course offered mostly on campus during any term, with a 7-12 day 
program of travel embedded within the course and within the term 

 
 
Student Enrollment/Course Size 
St. Catherine University course student enrollment must equal a minimum of 16 students for 
one faculty member, or 20 - 26 students for two faculty members, depending on the nature of 
the course. UMAIE courses may run with less than 16 students on a case-by-case basis and by 
exception. GSJ courses have a maximum enrollment of 20 students. In most cases, there will be 
two faculty directors, or one faculty and one staff, particularly for courses with multiple sites or 
that are take place in developing countries. 
 
Credits and Time Abroad 
All student participants must be registered for and enrolled in the course for credit. Students 
may not audit Global Studies courses and must take the course for a letter grade. 
 
For a four-credit course taught fully abroad, there will be a minimum of 20 days of educational 
activities built into the course, plus two days for travel to and from the overseas destination.  
 
Courses may be worth one, two, three, four, or more credits, depending on the learning goals 
and the amount of time spent abroad. 
 
When developing a course, follow the guidelines below for determining how much time abroad 
is necessary to achieve the course learning objectives. 
 

 For a four-credit course abroad, there must be approximately 6-8 hours of academic 
time/activities per day during a 20 day-long course (a typical January term). In other words, 
a way to structure this time is to think about each day being divided into three sections—
morning, afternoon, and evening—and planning to devote two of these three sections to 
class time and/or academic activities each day. More time than that will tax students’ ability 
to absorb material and will stretch their attentiveness as well as their energy levels, while 
less time cheats students out of a rich experience and lowers our academic standards.  

                                                           
2 Historically, courses offered through UMAIE are largely run during the January term. Summer courses have been 

proposed but were often canceled due to low enrollment. 
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 When developing a short-term course worth fewer than 4 credits, the standard is that one 
week is equivalent to one credit, again filling approximately 6-8 hours or two of the three 
parts of each day, with academic activities. 

 “Academic activities” is defined as class time, excursions, site visits, guided tours, guest 
lectures. In short, any activities that help you achieve the learning goals of the course. 

 For courses with online and abroad components (i.e., hybrid courses), the time spent 
abroad must be a minimum of 10 days, plus two days for travel to and from the overseas 
destination. Hybrid courses must satisfy the credit hour requirements specified above. For 
the online portion, the 6-8 hours per day would include all the time spent on course 
activities such as doing readings, watching online material, completing assignments and 
homework, participating in online discussions, etc.  

 All UMAIE courses are subject to a 26-day maximum. 
 
GSJ courses must also include at least one orientation session and two substantial class sessions 
of two-three hours each before departure. (Orientation can be included in one of the two class 
session.) For writing-intensive courses such as GSJ, faculty must consult with the Writing 
Director, Pamela Fletcher. 
 
All other Global Studies courses must include at least one orientation session before departure. 
 
The programming abroad must take place within the on-campus term dates and cannot take 
place either before the term begins or after the term ends. J-term faculty are also discouraged 
from requiring any graded assignments before the end of the Fall term. 
  
Tuition and Program Fees 
Students will pay for 1 – 4 credits of their program tuition (see details below), a $150 
administrative fee, a $30 application fee, and the program fee for the course (which includes 
insurance coverage).  

 All Global Studies courses charge tuition based on course time spent on campus. 
o 0-15 hours of class time on campus = 1 credit tuition charged 
o 16-30 hours of class time on campus = 2 credits tuition charged 
o 31-45 hours of class time on campus = 3 credits of tuition charged 
o 46-60 hours of class time on campus = 4 credits of tuition charged 

 All students on all Global Studies programs will be charged the Global Studies 
administrative fee.  

 All students on all Global Studies programs will be charged a “program fee.” 
o This amount will vary by program and typically includes travel, room & board, 

health insurance and other costs associated with the programming abroad. 
 All courses will charge at least 1 credit of tuition, and all courses must have a tuition 

charge. No course will have fees that are less than the amount equal to the tuition for 
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the number of credits assigned to the course plus the administrative fee plus 
insurance. 

 
Travel with a Group 
At least one director must travel with the group to and from the study abroad destination. In 
consultation with the Director of Global Studies, faculty teaching graduate-level courses may 
discuss allowing students to book travel to and from the course location independently and 
forego the group flight arrangement for their course.  
 
Travel Arrangements/Program Provider 
St. Catherine University requires that faculty-led courses arrange on-site logistics in one of two 
ways:  
 Faculty will work with Global Studies to engage an established travel provider or travel 

agent to organize on-site logistics; 
 Faculty may make on-site arrangements on their own but there must be an established on-

site organization that provides the logistics needed for the course. 
Airfare will be reserved by Global Studies or through an approved travel provider. 
  
Teaching in Countries Under U.S. Department of State Travel Warnings 
The personal safety of our students, faculty and staff is of utmost importance. The place of 
destination will be carefully considered for safety, using all available expertise, including in-
country and US-based resources. The US Department of State International Travel Information 
is one such resource. 
 
A destination under an official Department of State Travel Warning is not a viable location for a 
St. Kate’s course, except in carefully reviewed situations. See the Global Studies Travel Warning 
Policy online for more information. 

 
Accompanying Spouses and Children 
The academic integrity and the quality of a course for every student taking that course are 
equally important. Therefore, faculty must give their full attention to the students and to the 
course. St. Catherine University does not support anything that compromises the faculty 
directors' ability to fulfill their responsibility to the students and the course. 
 
St. Catherine University does not encourage, but will consider, requests for spouses/partners 
and/or minor children of faculty to accompany a course. In principle, a minor is under the age 
of 18. Requests are subject to the Policies and Guidelines on Accompanying Spouses/Partners 
and Children accessible on the Global Studies website.  
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Other adults are not permitted to accompany an off-campus program (unless they enroll in the 
course). 
 
Requests for accompanying spouses, partners, and/or children must be made at the same time 
as submission of a course proposal to the Global Studies Advisory Committee. Please consult 
these policies carefully for information on responsibilities, requirements, and making requests. 

 
Course Proposal and Review Process  

All faculty who are planning to teach a Global Studies course offered through St. Kate’s will 

submit a course proposal to be reviewed and approved by the Global Studies Advisory 

Committee. Courses may also need to be submitted to the corresponding SCAC for curricular 

approval. UMAIE courses are proposed, reviewed and approved both by the Global Studies 

Advisory Committee and the UMAIE Board of Directors. The CORE directors will review and 

approve GSJ course proposals. Course proposal submission deadlines can be found on the 

Global Studies website.  

 
Timelines 
The lead time needed to propose, prepare, and promote a short-term study abroad course is 
approximately 18 - 24 months prior to the departure date. 
 
Course proposals are due each year to the Office of Global Studies on October 1 for January-
term courses or any course taking place during spring semester, or February 1 for summer or 
fall courses. 
 
See Course Proposal Review Process and Timelines on the Global Studies website for specific 
dates and deadlines.  Course proposal forms are accessible through the Global Studies website. 
Contact the Director for more information. 
 
 
Funding Sources to Develop Study Abroad Courses 
 
Several funding sources are available for you to develop expertise and familiarity with locations 
where you plan to teach abroad, both through St. Kate’s and through UMAIE. Each year, St. 
Kate’s offers one course award to develop a GSJ abroad course, and three to five awards for 
other study abroad courses. Award amounts are typically $3000 to $5000. UMAIE also offers 
travel grants to develop a UMAIE course. Visit the Global Studies website for specific 
information, applications materials, review criteria and deadlines. 
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Faculty Planning Trip 
 
Purpose of the Planning Trip 
After you have secured funding to develop the course, the next step is the planning trip, when 
you—the faculty director – travel to the host-country to work out the details of your Global 
Studies course. The planning trip lays the groundwork for your course. During the planning trip 
you will also have the resources, contacts, and support of your travel provider to help you 
maximize the opportunities such a trip provides. (Global Studies requires faculty directors to 
use a travel provider or an on-site organization to organize logistics.) 
 
Much must be accomplished during the planning trip. Due to your familiarity with the host 
country, you likely already have contacts and ideas about where to travel inside the country, 
which local experts to consult with and what assignments you will make. The planning trip 
requires you to do the research necessary to put all the pieces together in such a manner that 
the course is clearly do-able and affordable. If you execute your planning trip well, when you 
return at a later date with students, the itinerary will have been vetted by the faculty directors, 
and the logistics of transport, lodging, and accessing food and banking largely established. The 
assignments are ready to meaningfully engage your students in the intellectual and cultural 
elements of the course. Just as importantly, you feel ready to don the several hats a faculty 
director must wear to confidently lead and teach while on-the-road.  
 
Knowing your culture and having a solid itinerary allows you to feel confident and will also 
allow you the freedom to take advantage of those unplanned and often pleasing encounters 
that occur when we travel. The beauty of a well-thought out itinerary and on-the-ground 
knowledge will give you the freedom to improvise and use these unexpected episodes – the 
chance encounter with a scholar, an offer by an NGO director to introduce you to previously 
unknown materials, an invitation backstage at a cultural event, even a broken-down transport 
coach, and innumerable other unexpected events – and afford opportunities to teach. The 
planning trip lays that foundation so that you can optimize the natural uncertainty and surprise 
of study abroad.  
 
Establishing Local Contacts and Recruiting Speakers and Experts 
A key component of most Global Studies courses is drawing on the knowledge of local experts. 
Your students will benefit enormously from these contacts. Travel providers can often direct 
you to local tour guides. Local tourist guides’ knowledge of history and culture, as well as their 
ability to explain the dynamic social elements operating all around you and your students, can 
significantly impact the learning experience.  
 
Standard tourist and travel guides are invaluable, but they probably do not have many contacts 
beyond their travel industry colleagues and the personnel at tourist sites. To help you recruit 
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expert teachers and scholars, so valuable to the intellectual integrity of the Global Studies 
course, you may have to cultivate other contacts. The faculty and staff at host-country 
universities, colleges, schools, museums, libraries, community centers, NGOs, and religious 
organizations are all potential resources to help you find and recruit knowledgeable experts for 
your course. One well-connected host-country contact can open doors and make introductions 
to local experts and teachers that a visiting faculty member is unlikely to be able to make in a 
three-week planning trip. That said, with the best of intentions, finding local experts who can 
present their knowledge in a manner that will connect with your students can be hit or miss. 
Language is just one obstacle. On the other hand, the effect of one fantastic speaker can be 
transformative for the entire class.  
  
Part of the process of procuring a guest speaker is the invitational letter (or email). Include in 
this invitation a description of St. Catherine’s and your study abroad program. Offer a gift or 
honorarium3 and words of appreciation immediately after the presentation, and follow up with 
a thank you letter.  
 
In terms of remuneration for local experts, travel guides will often have a set daily fee, plus 
gratuity. In exchange for a local expert or teacher speaking to your students, typically, an 
honorarium should be offered. This is especially true when working with professors, teachers 
and other educators. Your local contacts will help you understand host-country cultural norms 
surrounding these monetary exchanges. In addition, the help your local contacts provide should 
also be acknowledged with an honorarium.  
 
For example, a faculty director of the GSJ Voices of Dissent in India course contacted the 
Gandhi Peace Foundation (GPF) in New Delhi for help teaching Gandhi’s philosophy to their 
students. The staff at GPF was most helpful because education was part of their mission. They 
referred the St. Kate’s faculty members to a retired staff researcher who agreed to help them 
develop their curriculum. She, in turn, used her contacts to find local experts who were invited 
to speak to the GSJ students. She advised on the amount of honoraria for the speakers, and 
helped secure the GPF as a classroom. In gratitude, the St. Kate’s faculty gave her an 
honorarium for her work.  
 
Teaching Sites and Number of Locations Abroad 
A second key component of a Global Studies course is the teaching site. You will need to decide 
which locations will stimulate in students the synthesis of knowledge, skill, culture, and 

                                                           
3 Gifts or honoraria can be built into the course budget to allow for compensating guest speakers. This should be 

determined at the time the course cost estimate is put together and before the course is broadly marketed to 

students. 
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experience that will help you realize course objectives. At the same time, you need to answer 
the question of accessibility:  

 Is the location reachable and what form of transport is to be used to get there, and can you 
do it in a timely manner?  

 Which time of year is best to visit this site? Will the weather cooperate?  

 How does the timing of your visit to the teaching site relate to local traffic, festivals, 
national holidays, or congestion from other tourists or travelers? Does the hassle of these 
issues justify making the site part of your teaching itinerary? Or does the appeal of a festival 
or cultural holiday merge with course objectives in such a manner that it justifies the extra 
hassle to visit?  

 Is the site accessible for students with limited mobility?  
 
There is also the issue of cost. A desired teaching location may be a fantastic site, but the cost 
of traveling there might be prohibitive. Ask yourself, is it cost effective given your itinerary and 
course goals? Your local contacts and experts may be able to suggest an alternate site that will 
meet course objectives, be accessible and affordable.  
 
Yet another question which invokes cost and itinerary issues is: how many different teaching 
sites will your Global Studies course have? One primary site will allow students to make richer 
local contacts and increase their sense of comfort and cultural competence. It usually keeps 
costs lower. Multiple sites give students a breadth of experiences that will advance cultural 
knowledge, competence and a taste of the host-country’s diversity, but more locations can 
easily cost more due to increased travel. Course objectives, the challenges of travel through the 
host country, and cost of the course needs to be balanced when choosing both the number, 
and accessibility and affordability of teaching sites. As you develop your itinerary, remember 
that overload and fatigue can be an issue in a short-term Global Studies course. Trying to fit too 
much into a course may result in tuned-out students and stressed out faculty directors.  
 
Classrooms in the Host Country 
Along with host-country experts and site visits, you may also require classroom time with your 
students. The planning trip is the best time to search for potential classrooms. These meeting 
places can be traditional (i.e. with access to blackboards, desks, and data projector) or 
makeshift. Regarding the latter, given your instructional needs, meetings can occur in a variety 
of places, and can add a sense of informality and discovery to your program. If you find a 
potential traditional classroom or meeting space, find out how much it will cost to use, for the 
cost will become part of the students’ program fee. Again, host country contacts can help. If 
you are staying at a hotel, there might be a meeting room available for a reasonable price. 
Occasionally they are willing to allow use of a “breakfast area” without charge after breakfast 
hours have passed. A local restaurant – especially if frequented by your group – might have a 
back room where you can meet. Managers of hotel coffee shops or restaurants may be happy 
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to cordon off a corner of their establishment for you to meet in during non-meal hours in 
exchange for beverage purchases. You both win: they generate business during off-hours and 
you and your students have a place to meet and talk.  
 
Creative inquiry can open doors to alternate classroom settings so rich with culture and history 
that they far exceed what can be accomplished in the traditional classroom with its desks, 
blackboards and data projectors. Think about it: will you and your students, at great expense, 
travel to another continent or the other side of the world to sit in a traditional – and oftentimes 
sterile – classroom? Better to design assignments that allow you to turn the full range of Global 
Studies travel experiences into lesson plans. One way to achieve this is to use a variety of types 
of assignments. Another is to see the several environments students move through as moving 
classrooms. The bus ride to a teaching site can become a time to teach, review logistics, let 
students know what is to come, or discuss student journal entries.  
 
Libraries and Research Facilities 
If access to research facilities or libraries is a crucial part of your course, resolve these questions 
during the planning trip. Determine access, user fees, hours of operation, and calculated 
distance and travel time to and from your planned lodging.  
 
Technology 
If fulfilling your course objectives requires digital or educational technologies to achieve course 
goals, your planning trip research on this matter becomes crucial. You will need to establish 
access to the technologies required: computers, printers, digital databases, etc. If your course 
objectives do not require digital or computer access while in the host country, then technology 
questions may be limited to where cellphones or internet use is unavailable.  
  
How digitally wired a host country is will vary. For travel through Europe, these questions may 
be moot. But for travel to developing countries, this may powerfully shape your course. In this 
light, determine if laptops are a good idea for you or your students to bring along. If you have 
digitized readings, many students will have downloaded them to their laptops, tablets or smart 
phones. These machines are fantastic tools but they can also be a prime target of thieves. 
Inquire about rules or laws regarding cell phones. In some countries, you cannot use your U.S. 
cellphone without special permission or special technology arranged beforehand. Figure out in 
which portion of your trip cellphones or internet contact may be difficult or impossible. Make 
notes of where internet cafes are located vis-à-vis your hotel or lodging locations, and test out 
whatever connectivity you plan to use during the course. 
 
The Planning Trip Budget 
As you engage in your planning trip, keep careful records of anticipated costs: estimated 
speaker honorariums, tour guide fees and gratuities, museum tickets, and classroom rental 
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fees. Pay attention to details, too. For example, estimate the cost of lunch that must be 
purchased during a longer period of travel to a teaching site. These records will be crucial after 
you return from your trip when you will work with the Director of Global Studies and your 
travel provider as they calculate the cost of the course for students.  
 
 
 
Planning Your Course 
 
Stakeholders: Who Does What? 
There are multiple people and organizations involved in a successful faculty-led program or 
course abroad. 

 

 Faculty Director: The faculty member develops the course idea, writes and submits a course 
proposal, syllabus, and itinerary, recruits students and promotes the course, as well as 
teaches the course abroad. If the faculty members is using personal or academic contacts 
abroad, they may also be responsible for communication with that individual or 
organization. 

 Office of Global Studies: The Office of Global Studies is the primary campus office that works 
with faculty preparing a study abroad course. We will work with you to develop your course 
ideas, discuss the course proposal process and guidelines, select a travel provider and/or 
travel agent, work with the Global Studies Advisory Committee to review your course 
proposal, develop the course budget, and set the program fee. Global Studies also works 
with students from initial inquiry through application and pre-departure stages, providing 
support while abroad, and for return activities.  

 Your academic department (includes CORE for GSJ): Your department should approve and 
support your plans to teach abroad. For departments with faculty that regularly teach 
abroad, it is strongly recommended you discuss with Global Studies how to rotate or 
alternate courses and/or faculty abroad, how to maximize course enrollment, and how to 
use study abroad courses to internationalize faculty teaching and student learning. The 
CORE directors will review and approve GSJ course proposals. 

 Travel provider: This is an organization in the U.S. or on location that organizes travel and 
logistics. Travel providers vary in their expertise. Some, such as Seminars International, 
organize all air travel, lodging, group meals, and, if desired, in-country travel, museum and 
other entrance reservations, and guides. Seminars International, however, is not an 
academic entity, and will rely on you to make university or other academic contacts, line up 
guest speakers, etc. Other travel providers, such as Augsburg’s Center for Global Education 
and Engagement, HECUA, or CFHI, have established study abroad programs around the 
world and can organize logistics as well as academic contacts and activities. Some faculty 
also have contacts with travel providers within a country to provide logistics support and/or 
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academic activities. Global Studies will discuss with you which travel provider makes most 
sense for the type of course you envision. 

 On-site tour operator: Often when you work with a U.S.-based travel provider, they contract 
with an on-site tour operator to provide on-site logistics. So you may work with the U.S.-
based travel provider as well as an on-site company once you are abroad. Both offer 
important aspects of organizational, logistical, and back-up support. 

 
Writing a Successful Course Proposal 

Pre-requisites: What are the prerequisites for your course? Are they clearly stated and 

appropriate? Will they help or hinder enrollment?  

 

Recruiting considerations: Will students be interested in traveling to this location? Which 

students will be interested in the subject matter? Does the course fulfill a CORE, major, or 

minor requirement? Can it? 

 

Creating course and learning objectives: All Global Studies courses must include integration of 

the syllabus and on-site resources. The review committee will look for the following aspects in 

your learning objectives: the course will have a clear, explicit link to the site(s) abroad; contact 

time for the course will include a strong experiential component, as well as classroom time; the 

course will include a strong cultural component. 

 

Several of the questions you will answer as you create your course objectives are common to 

any university-level course: determining your academic goals and developing assignments and 

readings elicit student learning toward those goals. Others include: What are your academic 

goals, and are they clearly stated? Are your academic goals integrated clearly and explicitly into 

your itinerary?  

 

Be specific about what students will learn in the course – in terms of bodies of knowledge--and 

which skills will be developed – as in critical thinking about cultural differences or writing skills. 

Consider dividing your learning objectives into general and specific, and identify the forms of 

learning and skill development that they cannot acquire in their home country. Your 

assignments–and your itinerary items, site visits and guest speakers—will then satisfy specific 

academic goals.  

 

In Global Studies courses, certain course objective questions are unique to study abroad 

courses, and some will be unique to your course. In a study abroad course there are two levels 
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of education. First, are the explicit course objectives and the learning activities students engage 

in to meet those objectives. Second, is the implicit student learning going on due to immersion 

in the host-culture. Some of this learning will be made explicit in course objectives, other will 

remain implicit. Your course must fit into St. Catherine’s curriculum and academic standards, so 

consider the following questions:  

 

 Is the course academically rigorous?  

 Is it equivalent to an on-campus course? Can your course abroad fulfill a degree 
requirement?  

 What distinguishes this course from the on-campus course?  

 How does the course enhance or complement–rather than merely duplicate–the on-campus 
curriculum?  

  
Incorporating cultural aspects: 

 How will this program integrate students into the local community? 

 What is the nature and degree of exposure to the host culture and language? 

 How does the program take advantage of the international environment (e.g. academic and 
cross-cultural site visit, guest professors, assignments, etc.)? 

 How do the pre-departure materials and session(s) prepare students for the academic and 
intercultural experience?  

 Be sure you are aware of what academic, library or other resources are available on site.  
 

Course readings: The rigor, quantity and applicability of your readings help establish the 
academic integrity of the course. When effective texts are selected by the faculty director and 
assigned in a timely fashion, readings help students orient to the culture prior to arrival by 
establishing the historical and cultural backdrop of the host country.  
During the time abroad, readings will continue to help prepare students for site visits and 
speakers they will be encountering and will create the cultural context for students to truly 
appreciate these learning opportunities. Prepare assignments that will require your students to 
stay on top of the readings. Post-travel readings – if your itinerary allows it – help bring closure 
to the course.  
 
Assignments and assessment abroad: Faculty may assign pre-departure and post-course 
homework and papers, as well as other assignments during the course abroad. However, you 
will want to be careful about assigning pre-departure readings and papers while students are in 
other courses. Students need time for debriefing, reflection, and homework during the course 
abroad. 
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The kind of “experiential learning” which is so central to a Global Studies course can be made 
more meaningful when we follow concrete experiences with assignments or exercises that 
require the student to synthesize these experiences with their fund of knowledge, or asks them 
questions that will require deeper reflection. At the same time, due to the varied experiences of 
the study abroad course—which in many ways are far more intense than experiences in the 
traditional classroom—an array of possible academic learning strategies are available to you. 
With that in mind, consider the following:  
 

 Prepping students for upcoming experiences and assignments: Global Studies learning 
experiences are often integrative, requiring students to draw knowledge from a site visit, a 
guest speaker or other learning opportunities unique to your course. To prepare students 
for this form of learning, talk about the learning experience and the assignment in advance, 
situate the assignment within the course objectives and itinerary to help students make the 
linkages.  

 

 Processing learning experiences: Pay more attention to “processing” or reflecting on 
learning experiences – be it a site visit, a guest speaker, or unexpected events which can be 
integrated into course objectives, such as a compelling train or bus ride. Post-learning 
experience processing will help students connect these events to the academic goals of the 
course.  

 

 Creativity: Create assignments that draw on students’ artistry, imagination or the full array 
of senses to complete the assignment. Along with our dominant senses of sight and sound, 
smells, textures, temperature, and tastes can be invoked to help distill a more holistic 
learning. Photographs, art, and multimedia can all be used in this regard.  

 

 Journaling: Immersion in another culture – so central to a study abroad course – lends itself 
to personal reflections best recorded in a journal. Reflective journaling leaves open to 
students the option to write about what is meaningful to them within the constraints the 
faculty director sets in the syllabus regarding the assignment. Through writing, students can 
privately work out issues they may be dealing with. Another benefit of assigning a journal – 
and heavily weighting it in the course grade – is its flexibility. You can require students to 
journal about a recent experience – whether planned or unplanned – and thus facilitate 
learning toward course objectives. 

 

 Occasional papers or short essays: These assignments – if built into your syllabus – can also 
be useful to move students toward integrating their experiences with assigned readings and 
existing knowledge. The short essay can be handwritten, thus not dependent on the 
availability of computer technology or printers.  
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 Observations, inferences and critical cross-cultural thinking: The cross-cultural experiences 
students have in a Global Studies course create conditions to practice the three-fold process 
of making observations – drawing inferences from the observations – and then performing 
critical analysis of their inferences. Making objective observations is a valuable skill in many 
fields. Distilling valid inferences from those observations allows students to demonstrate 
understanding of key course themes. Critically analyzing their inferences to expose 
ethnocentric cultural assumptions can then anchor this assignment in the kind of critical 
cross-cultural analysis the Global Studies course affords. The result for your students is 
practice thinking critically across-cultures. In this same vein, it is important to consider and 
acknowledge how individual students “experience” the course differently according their 
identity. The richness of diversity in your group can offer opportunities to expand cross-
cultural competency in ways you had not anticipated. 

 

 Discussion groups: There are many benefits of assigning discussion groups, and weighting 
heavily student involvement and attendance in them. For one, they are responsive to 
students’ ongoing experiential learning because they create opportunities to “process” with 
other students while comparing and contrasting their learning with others. A second benefit 
is that they help build a sense of collegiality and a team spirit. You can also alter the 
discussion questions on the road to facilitate thinking about a specific site visit or speaker.  

 
Discussion group questions can also be crafted to stimulate thinking about specific concepts 
during different points in the course. For example, early in the course, student expectations 
about what they believe they will encounter in the host country can elicit productive 
discussions. Later in the course, the focus can shift toward integrating their experience and 
looking ahead to life after they return.  

 
At what point in the course do you ask certain discussion questions? Consider students’ 
knowledge base, the speaker and site visits, and devise discussion questions to elicit insight 
and discussion at the early, middle, or later phases of the course. Asking the same question 
at different times can tangibly illustrate for students how their knowledge has advanced 
given how their responses to the same question changes. Synthesizing discussion questions 
with journal assignments can be particularly effective in building links across assignments, 
teaching sites, guest speakers, and across students, as they share their insights with each 
other and build additional conceptual linkages due to these interactions.  

 
As the course winds down, closing reflective discussion questions can be presented which 
ask students to reflect on what they have learned, how they have changed, or what they 
will be taking with them from their experience in the host country. Given these benefits, it is 
not surprising that accomplished teachers of Global Studies use discussion groups 
frequently.  
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 Research or term papers: Plan ahead how you will prepare students to use their Global 
Studies experiences in service of the research or term paper IF you assign one. (All GSJ 
courses, however, whether on campus or off campus must be taught as a writing intensive 
course, including a research paper.) Research can take many forms—not just the type 
elicited from studying academic journals and texts, but also interviews, observations, 
photographs, collecting print materials, and field experiments in the host country.  

 

 Assessment and grading standards: Setting clear grading standards can be challenging in a 
Global Studies course. Assignments are likely to be more subjective rather than the 
objective tests many students are accustomed to. Subsequently, it is important to clearly 
articulate expectations for standards of quality work. For example, grading standards for 
the Global Studies reflective journal might include criteria such as “demonstrates creative 
integration” or “demonstrates cross-cultural understanding” or “demonstrates ability to 
critically analyze cultural assumptions.” The length of the journal entry can also be used as a 
grading standard. If the student exceeds the minimum number of words required, it 
indicates greater effort and thus a higher grade.  

 
Grading standards for assessing group participation can be based on the quality and 
quantity of contributions to small group or large group participation and will require the 
faculty director to take observational notes during the discussions.  

 

 Excursions and other visits as teaching opportunities: Typically, site visits, excursions, and 
other visits are cornerstones of a Global Studies course, as there lay the opportunities for 
students to engage with the host culture and the experiential nature of the course. Student 
learning therefore should reflect directly back to the course objectives. Prepare students in 
advance with readings and videos, make clear the purpose of the visit and create 
assignments which link the site visit experience with course objectives. When possible, alert 
students in advance about what to expect and provide historical and cultural background. 
After the site visit, use the experience for post-site visit reflections and processing4.  
 

 Using structured vs. unstructured time: It is easy to schedule too much in a short-term 
study abroad course. You and your students will only be in the host country for a few weeks 
at most. The inclination is to pack it with experiences. Yet too little free time results in 
information overload and course fatigue. Traveling abroad is a potent experience. Add in 
the course readings, assignments, guest speakers and site visits, and you have created a 
very rich experience. Consequently, make sure you schedule “down time” into your 

                                                           
4 You can read more about these matters under “The Planning Trip.”  
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itinerary and integrated daily syllabus. Full days, half days, a few hours here and there can 
be scheduled so that students can rest, read, or engage in independent exploration.  
 
On the other hand, too much free time reduces the academic integrity of the course. It also 
makes for bored students who might feel like “I’m not getting my money’s worth.” Finding 
the right balance between structured and unstructured time is important5.  
 
One way to balance structured/unstructured time is to provide activity “options.” Create a 
menu of activities students can choose from, or make some activities optional. For those 
who are feeling overloaded, or fatigued, they can opt out of a museum trip or a hike 
through the hills with no penalty.  

 

 Guest speakers and local experts: Another cornerstone of the Global Studies courses are 
encounters with local experts. For example, they can be drawn from universities, schools & 
think tanks, government and intergovernmental agencies, NGO officers, media sources, 
museums, or art galleries. Again, you can build assignments, journal entries, occasional 
papers or research activities around the learning that can be elicited from an expert 
speaker6.  

 
Creating a Budget  
Faculty role in determining course cost: Prior to departure on the planning trip, the faculty 
director, in conversation with the Director of Global Studies, should possess a fairly clear sense 
of what portions of the travel budget they is responsible for developing, and which portions 
your travel provider and the Office of Global Studies is responsible for calculating.  
 
Depending on which travel provider you work with, it may be the faculty director’s job to 
develop estimates for the following:  

 How much a typical lunch or dinner will cost in the restaurants or eateries you intend to 
visit and how many group meals will be organized for the entire course 

 Fees for entrances to study sites, such as museums, libraries, historic sites, theaters, etc. 

 Honoraria for speakers  

 Classroom rental 

 Lodging choices (hotels, hostels, dormitories, home stays)  

 In-country transport (subway or metro passes, tour buses, train tickets)  
 

                                                           
5 See the Global Studies policy on contact hours abroad for guidance. 
6 More about this matter under can be found in “The Planning Trip.” 
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The benefit of working with a travel provider is that they will negotiate with airlines and work 
with a host-country tour operator to develop best costs for airfare, lodging and transport 
services. They can often procure a far better rate because they purchase for the group at a 
reduced fee, and work with airlines, hotels, etc., far more frequently than does Global Studies 
or you. Global Studies will determine the cost of the course for students and add in a study 
abroad administrative fee, health insurance, and tuition costs to finalize the budget.  
 
What is included in program cost: The Director of Global Studies, in consultation with the 
faculty director, will determine what to include in the overall cost of the course, and what costs 
students will need to pay out of pocket once abroad. Typically, students pay for textbooks, but 
they could be included in the cost of the course. You must also determine how many meals will 
be “group meals” and thus incorporated into the cost of the course, and how many meals 
students will buy “on their own” and thus pay out of pocket. If part of your itinerary includes 
“optional items”—a recommended but not required visit to a museum or theater or a guided 
hike in the mountains—then those costs should not be included in the course fee. 
Nevertheless, students (and Global Studies) will need to be alerted about the optional activity 
in advance so they can budget accordingly. Students will ask you how much extra money they 
need to bring along to cover costs above the program fee that they will be billed. You and 
Global Studies will determine this amount, so both of you can give students consistent 
information.  
 
Please note: When planning both required and optional activities, it is important to consider 
whether any activities are considered “high risk.” As such, these activities may not be covered 
under the university CISI insurance plan and should be avoided. Be sure to discuss activities, 
even those that are optional, with the Director of Global Studies beforehand. 
 
Fixed vs. variable costs in the budget: Since the course budget is created far in advance, be 
aware that costs change, currency exchange rates change, airfares might go up, hotel rates 
alter. Subsequently, it is important to work with the Director of Global Studies and your travel 
provider on the budget as well as determine in advance who is responsible for unanticipated 
fluctuations in travel costs. These natural fluctuations might influence how much you include in 
your “group funds” amount. Group funds typically cover any costs you will have for the group 
that are not included in other areas of course costs, e.g., a group meal you will organize 
spontaneously, honoraria you will pay directly to a guest speaker, gifts for hosts, tips. Too much 
in group funds, however, can make the course too expensive for students. Too little, and there 
will be insufficient funds. It is safe to say that developing a budget is a matter of balancing as 
well as of devoting attention to the details of all you plan to do with students and the costs 
associated. Depending on the travel provider you work with, you may have much involvement 
in the development of the budget or little to none at all.  
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Please note, the St. Kate’s policy states that funds left over at the end of the course will not 
be returned to students; all the more reason to calculate group funds as accurately as 
possible and budget carefully.  
 
Student Billing: Students pay a $30 application fee and a deposit at the time of application. 
Deposits for courses abroad are $500 per student and for a domestic Global Studies course, 
$300. The balance of the program fee is billed to the student’s account. Students may use 
financial aid to pay for study abroad. Please refer students to Global Studies or Financial Aid for 
specific policies or any restrictions. 
Marketing and Promoting Your Course to Students 
 
The Role of the Faculty Director 
It is the responsibility of each faculty director to market and promote the course. Global Studies 
will advertise and promote all study abroad courses, so students will be directed by faculty, 
advisers and fellow students to the Office of Global Studies, where a description of your course 
will be posted on-line. That may be sufficient to enroll some students in your course, but likely 
insufficient to fill the course.  
 
As faculty, we hope that our course is so enticing that students register in record numbers. 
More than likely you will need to promote your course and actively recruit students. Ultimately, 
it is your ability to drum up interest in your course through marketing and promotional work 
which will inspire sufficient numbers of students to enroll to justify running it.  
 
Emphasizing the Academic Character of the Course 
In your marketing and promotions, underscore that this is an academic course which will satisfy 
certain degree requirements. Clearly enunciate the academic goals and course objectives, while 
dispelling the notion that this is “tourism with credit.”  
 
Using Flyers  
The Office of Global Studies staff can create a flyer to promote your course. If you decide to do 
it on your own, make sure to send your flyer to the Office of Global Studies so that the proper 
logo and application instructions (including the deadline) can be included before printing. 
Suggested flyer locations: your office door; on your department’s, school’s or program’s 
bulletin board or website; near the registrar’s office; appropriate academic departments, or 
residence halls; on campus kiosks and bulletin boards. You can also submit an announcement 
on-line to be posted on Kateway’s Daily Announcements. Consider contacting the student 
newspaper, The Wheel, or submit the announcement to department newsletters. You can alert 
the Office of Academic Advising as well.  
 
Presentations as a Recruiting Tool 
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Presentations take a couple of forms:  

 Arrange to make a short announcement during the announcement portion of all- faculty 
meetings or department/school or program meetings. Ask colleagues to direct potential 
students to your course. Your flyer/announcement becomes the “take-away” for those 
interested who want to know more or for faculty to distribute to interested students. A 
major source of course applicants may come from Faculty referrals.  

 

 The Office of Global Studies will invite you to present at an information table during the 
Global Studies Study Abroad Fair in February for all undergraduate J-term and summer 
courses.  

 

 You may decide to conduct additional information sessions on your own. They create 
opportunities to make personal contact with interested students. We recommend that you 
bring your laptop and run a slide show, procure an email and follow-up with a personal 
message and invitation. Set up an information meeting in Coeur de Catherine, in a residence 
hall, or relevant department/school or program during a noon hour or late afternoon/ early 
evening, before night classes. You will have more time to talk to interested students, 
present a power point slide show providing a visual overview of the course (with lots of 
pictures of host-country people and places). It is not always easy to get students to attend, 
but if they come, you will have an hour to answer their questions, convey the many benefits 
of your course and your enthusiasm for the course.  

 
Social Media 
Consider creating a Facebook page for your course and invite all students who have expressed 
interest in the course. It’s an effective means of keeping your course in front of students who 
may be interested but haven’t yet applied. You may also submit announcements or 
promotional materials for the Global Studies Facebook page. 
 
 
Student Applications and the Enrollment Process 
  
Materials for Student Applications 
All students apply through the Global Studies on-line application (to be found on the Global 
Studies website). They will electronically sign various forms and waivers, submit personal 
information, an essay, a transcript, a copy of their passport, and a deposit. If any additional 
application materials should be added specifically for your course, please discuss this with 
Global Studies early in the process and before the application for the course is opened. You 
may determine if your course will require pre-requisites, but be careful not to eliminate too 
many students for your potential pool of applicants. Global Studies will determine general 
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eligibility (minimum GPA, class standing and any pre-requisites) and directly follow-up with 
students who do not meet these requirements. 
 
The Application Process 
Once the student’s application is complete (all application elements have been submitted and 
eligibility has been confirmed) you will be sent an email which prompts you to create an 
account in order to access your students’ applications. An email with instructions on how to do 
this will be sent from Global Studies. Once your account has been set up you will then be given 
access to a report that contains the students’ essays and basic information on each student (ID, 
major/minor, class standing, GPA, email address). You will ONLY see the student essays for 
those students who have completed all of the application. The report will filter in new 
applications as they are submitted. In order to track your applications, Global Studies will email 
you a spreadsheet with your current (and existing) applicants and their status: “Pending,” or 
“Accepted.” This will allow you to track who you have already reviewed and accepted and who 
you have yet to review. A third status, “Withdrawn,” will be added if any of your accepted 
applicants later withdraw and release their spot in the course.  
 
Conducting Interviews  
You may choose to do individual or group interviews. While most Global Studies faculty do not 
conduct interviews as part of the application process, it is up to you. An in-person interview can 
be helpful in assessing a student’s readiness to study abroad or allow you and/or the student to 
bring up topics specific to the course or the location. For example, if your course will take place 
in Bolivia, you can discuss altitude issues. If you do decide to conduct interviews, in most cases 
you will want to interview only the students who have completed their application. As many 
students will start, but never finish an application, attempting to interview everyone who 
shows interest would quickly turn into a difficult task. If you are unsure, contact Global Studies 
to discuss options. 
 
Accepting Applicants 
As faculty for the course, you will make the decision to accept students. You may also waitlist 
students if you receive more applications than you have spots in the course. However, if a spot 
is open, you must accept or reject the application. The waitlist is only established once the 
course is full. Once you have come to a decision, please email Global Studies to inform them of 
your decision. You may use the tracking spreadsheet that was sent, or simply type the names 
into an email. Global Studies will then contact the students by email and inform them of their 
acceptance and the next steps they need to get started working on. If you would like to contact 
students directly after the Global Studies information has been sent, feel free to do so. Students 
enjoy hearing from their faculty directors early in the process.   
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In the case you would prefer to reject a student outright, please discuss this with the Director of 
Global Studies before communicating with the student. There may be legal implications 
depending on the situation, so it’s best to have discussed this thoroughly with the appropriate 
university staff, starting with Global Studies. 
 
 
 
Post-Decision Documents: Travel Clinics and Immunizations  
All students studying abroad are required to complete a health questionnaire and a physical 
form completed by a health professional. Global Studies recommends that the physical take 
place in a certified travel clinic and you can reinforce that recommendation. It makes sense for 
some students, however, to visit their regular doctor. The St. Kate’s Health and Wellness Clinic 
is a certified travel clinic and does very thorough study abroad exams. While students will often 
ask faculty about recommended vaccinations, the Health and Wellness Clinic has advised that 
faculty not give recommendations to students. Rather, that they refer students to discuss 
important decisions relevant to their health with their medical professional. Another good 
reference is the Centers for Disease Control website, where students can search for country-
specific health information if they are anxious or have questions before seeing their doctor. 
 
 
Pre-Departure Orientation Meetings  
The Office of Global Studies will conduct a November orientation session for all J-term courses. 
Topics covered include physical and mental health preparations, safety, group dynamics and 
cultural humility. For courses taking place in the Spring or Summer terms, a representative from 
Global Studies can come to your class and speak with your students directly. Contact the 
Director on advance to make these arrangements. 
 
Pre-Departure Coursework and Orientation Overview 
For UMAIE courses, faculty do not normally meet students before departure. UMAIE requires 
that you conduct a webinar to orient students to the course. UMAIE faculty directors also 
devote part of the first day on-site to orientation to the host country culture. Some pre-
departure assignments and worksheets can be useful here – as they are for any Global Studies 
course. Film viewing, readings, and journaling can all be assigned and substantially help 
students be prepared for the experiences to come. However, be aware that UMAIE does not 
allow any assignments to be given before the end of fall semester and does not allow more 
than a small percentage of the course assignments to occur before departure. Other St. Kate’s 
courses follow these guidelines. GSJ courses must hold two pre-departure class meetings during 
the semester before departure and you have the option of scheduling one or two after return.  
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Content of Pre-Departure Meetings 
Regardless of whether you hold your pre-departure meeting(s) in person or on-line, it is crucial 
for the faculty director to think in advance about which forms of cultural knowledge and what 
types of skills students will need to thrive in the host country. Here are some things to convey 
or reiterate to students before departure.  
 

 Introduce basic ideas about what “culture” is, the ways culture shapes human experience, 
and the ways cultures are different from each other. Explain how culture shapes our values, 
worldview, religious beliefs, work, family, etc.  

 

 Consider using ice breakers to help dissolve fear and build up familiarity. Many students will 
be sharing a hotel room; so consider exercises to establish roommates. 

  

 Describe for students what they will encounter in the host country. Here is a potential list: 
o Local customs and practices, especially ones that will be very “foreign” to your 

students  
o Food and manners around food consumption 
o A weather forecast for the period you will be in-country 
o Social relations, styles of greeting and farewells, do’s and don’ts in this regard 
o Attitudes about sex, gender, gender relations and dress  
o General safety issues, including safe practices in hotels and public transportation 
o Potential health issues students need to anticipate; provide guidance and best 

practices given the presence of these issues 
o Introduce the buddy system and why it is important for student safety 
o Protocols around photography of people, objects, and religious settings 
o Any laws students should be informed about, and underscore the importance of 

following the law 
o Practices around gratuities, if different from the U.S.  
o What kinds of clothing to wear: casual, semi-formal; what is appropriate and or 

inappropriate? (for example, standards of modesty are quite different for Asian 
women compared to North American women - dress so as not to offend local 
sensibilities) 

o Items necessary to pack: Hiking shoes? Rain gear? Sun block? Bug repellant? 
Flashlight?  

o Risky activities, such as alcohol or drug use, traveling alone, traffic, vehicles, night 
life, swimming, sports 

 

 Student conduct: It is important to discuss your expectations of student behavior both 

before departure and once on-site. This discussion can be situated in the context of showing 
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respect for the host country. Topics such as how students dress, how they conduct 

themselves in public, how they treat elders, guest speakers, what they do during free time, 

on-time expectations for group activities—are all topics important to discuss for the success 

of your course and for students to have a successful and enjoyable experience. You may 

have to remind students of customs or local manners that are different than in their own 

country. Global Studies staff will discuss these issues in their pre-departure orientation for 

undergraduate students, and would be glad to attend your pre-departure classes. 

 

 Creating a written contract: Sometimes behavior warrants creating a behavior contract with 

a student. Global Studies will provide you with a sample behavior contract in your 

emergency travel binder. If a student is exhibiting problematic behavior, it will be in your 

best interest to attend to the behavior early on and establish expectations and a contract in 

writing. Your time abroad is short, so nipping behavior problems in the bud can prevent 

having to send a student home if a situation gets unmanageable.  

 

 Money and finances: Let your students know about the local currency, exchange rates and 
best money practices. Inform them about handling money and access to banking and cash 
while traveling. Inform your students about how much money they will need beyond group 
funded activities. Global Studies provides students with a budget breakdown at the time of 
application: the amount of the program fee billed to their student account plus specifics 
about out-of-pocket expenses while abroad.  

 
If you didn’t establish this during your planning trip, learn where the banks and the ATMs 
are, and their hours of operation for you and your students. If you are traveling, inform 
students in advance how long it will be before they will encounter another bank or ATM, so 
that they can plan for their finances effectively, and draw out enough money to cover until 
the next ATM or bank.  

 

 Do’s and don’ts in the host country: Every society has acceptable and unacceptable 
behaviors articulated in social norms and mores (formalized in laws or in widely held 
customs or in implicit – yet assumed - manners). Educating your students about these 
norms and customs in advance will help avoid uncomfortable situations, show respect for 
the culture of the people of your host country, and leave a positive feeling among the 
people you interacted with for the students and faculty of St. Catherine University. This can 
be accomplished with a “Do’s and Don’ts sheet, listing desirable behaviors, warning about 
unwanted behaviors in dress or conduct, and what students should do in the case of 
difficulties or emergencies. Make sure you go over the list in a pre-departure meeting or at 

../../../Insurance%20and%20Crisis%20Management/Crisis%20Management/Emergency%20Packet%20Contents/Education%20Abroad%20Behavior%20Contract.pdf
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one of your first meetings in-country. This can be combined with other warnings or travel 
tips, what to bring, what to expect, and so on.  

 

 Packing checklist: Many of the items and things to look out for mentioned above can be 
incorporated into a “Packing Checklist” – a list describing what to bring, how to dress, etc. 
You are strongly encouraged to circulate ones to your students well in advance of 
departure, review it upon your first meeting, and refer back to it during your travel. Global 
Studies has a general packing list included in the Student Handbook (accessible to the 
student by logging into their Global Studies application account) that you can customize for 
your course.  

 
Final Preparations and Faculty Emergency Binder 
Shortly before your departure you will meet one last time with Global Studies and Student 
Affairs staff to receive your Emergency binder and go over final preparations. This binder 
contains the Emergency Action Plan, CISI insurance information (for international courses), 
sample behavior contract, a breakdown of your course budget and cash advance (if applicable), 
expense logs, instructions on completing the expense report upon return, guidelines for using 
emergency funds, flight and lodging information, emergency contact information and health 
information (self-disclosed) for each student. Ensuring that you have already familiarized 
yourself with the contents of the binder prior to departure will provide more effective 
management of any issues that may arise abroad. Global Studies will review the self-disclosed 
student health information and flag any concerns that you should keep an eye out for. 
Additionally, students document allergy and food restrictions here so when planning for meals 
this information should be considered.  
 
 
During Your Course Abroad 
 
Faculty Roles Abroad: Wearing Multiple Hats 
In addition to executing the syllabus and engaging in typical “teaching” activities with your 
students, you will perform many other actions on behalf of the course. Ordinarily, while on 
campus, professors do not have to concern themselves with the welfare of their students 
outside the classroom. This situation changes dramatically abroad. It is important to understand 
that the faculty director has a broader scope of responsibility abroad.  
 

 Academic: Developing a syllabus for the course which establishes the academic 
requirements and standards of the traditional syllabus while weaving these instructional 
goals and activities into visits and study sites, educational experiences and other learning 



 

38 

 

opportunities in the host country. Executing your syllabus while on the road travelling in the 
host country is quite different from teaching in a traditional classroom. 

 

 Group leader: The faculty director’s “bible” while teaching on the road is the daily itinerary 
and the integrated daily syllabus. Keeping everybody on track, on time, and anticipating 
what comes next and preparing your students for it will occupy a lot of your time. The 
faculty director is responsible on site for ensuring that arrangements are carried out, must 
manage course funds, address host country issues and host country personnel, and manage 
the logistics of travel. 

 

 Advisor-facilitator: Providing leadership for students, preparing students for departure and 
post-travel processing of the experience, dealing with student-traveler issues, and acting as 
an intercultural facilitator for students within the host culture in necessary. In some cases, 
the advisor-facilitator serves as arbiter in case of disputes or disagreements involving 
students, faculty, host personnel, and host families. A balance must be reached wherein 
sufficient support is provided while fostering an atmosphere in which students can develop 
independence and self-confidence. 
 

 Financial manager: Work with Global Studies to develop a program budget and manage it 
on the road; disburse funds and account for all expenditures by “keeping the books.” Upon 
completion of the study abroad experience, “closing the books” by turning in receipts and a 
financial expense report to the director of Global Studies. 
 

 Crisis Manager: Faculty directors are not expected to watch over the students like parents 
or to anticipate all possible problems. However, it is important that students know how to 
reach the faculty director at all times during the length of the study abroad experience in 
the event of an emergency. In the event of unforeseen events or emergencies, the faculty 
director must maintain composure, use good judgment and make effective 
communications, maintain careful records, and make necessary interventions to ensure the 
safety and well-being of students. While most off-campus programs run smoothly, real 
emergencies have occurred. Some examples include serious illness and accidents that 
required students to leave the program early, a death in the family of a student abroad, a 
student who was sexually assaulted, and students who were robbed. This information is not 
provided to discourage faculty from leading programs off-campus, but as examples to 
illustrate that there is an enormous difference between teaching abroad and at home. A 
faculty director must be prepared and willing to take on this added responsibility. 
 

 Institutional representative: The faculty director must be a liaison for St. Catherine’s as well. 
While on the road teaching, you will be establishing relations and building connections for 
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the students to the host culture, orienting host-country guest speakers, establishing and 
maintaining institutional relationships with host country counterparts, working with tour 
providers, acting as a liaison between host institution and institutions in the host country 
and insuring that institutional policies are maintained.  
 

 Student affairs: While the group is abroad, the faculty director essentially is "on call" around 
the clock. If this seems a bit over stated, it is important to keep a few thoughts in mind: 
some students who participate in the program have never traveled outside the country. 
Some may never have been on an airplane. There will be situations that they will be facing 
for the first time in their lives, including homesickness, culture shock and communicating 
with people from other countries. 

 

 Co-director: If you are co-teaching the course, it is a good idea early in the course to divide 
up faculty director roles and responsibilities between the two of you, otherwise, too much 
responsibility could drift to one or the other faculty director and create stress—inducing 
feelings of being overwhelmed, and provoking resentment. Now is the time to work out 
your tag team procedures. Daily check-ins between the two of you, planning meetings, and 
discussion of individual welfare and course progress are all recommended. Have no doubt, 
there will be plenty to talk about.  
 

 Miscellaneous: The faculty director, in consultation with the Director of Global Studies, has 
responsibility for making decisions regarding students and making changes to the program 
during the time that the group is abroad (depending on the nature of these changes, some 
will require consultation with the host country tour operator, or the travel provider). The 
faculty director thus has significantly more authority and responsibility than they would on 
campus. 

 
Strategies for Teaching on the Road 
As mentioned above, even culture shock and culture overload, and any number of other 
unpleasant experiences can create opportunities to teach and to draw connections to course 
themes. That is one of the benefits of study abroad: teaching opportunities are presenting 
themselves repeatedly.  
 
If it is the first time you have taught the course, you will likely understand quickly which of your 
assignments are working and which are not; which site visits are superior, which lodging option 
is to be avoided next time, which restaurant to patronize, and which local expert to invite back 
the next time you teach the course. If there is a rule of thumb, the things that you actually 
experienced during the planning trip and were able to assess will be the portions of the course 
that will work the best. The things that were not fully vetted or were taken on the 
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recommendation of another but never experienced directly will likely create the most 
problems. Hopefully, your itinerary and daily integrated syllabus is varied enough, so that if one 
activity, site or speaker must be cancelled, or is ineffectual or problematic, there will soon be 
something new to engage your students in, so that you can move forward.  
 
Adapting assignments on the road: The kind of “experiential learning” central to a Global 
Studies course can be made more meaningful when we follow concrete experiences with 
assignments or exercises which require the student to synthesize those experiences with their 
fund of knowledge and their readings, or asks them questions which will require deeper 
reflection.  
 
To this end, the journal has distinct benefits due to its flexibility. You can ask students to 
engage in reflective writing about a learning experience – planned or unplanned – with short 
notice. The same can be said for discussion groups. As mentioned under “Planning Your 
Course,” above, accomplished teachers of Global Studies use discussion groups often. You can 
devise discussion questions on the spot to stimulate certain kinds of learning, stimulate 
questions for a research paper, foster insights leading toward transformative learning 
experiences, and create contexts for group problem solving. The time for discussion may be 
slotted into your itinerary/integrated syllabus, the weighting may be established, but the actual 
content of the discussion questions can be impromptu in order to facilitate discussion around a 
unique experience you and your students are having.  
  
Achieving good group dynamics: Instilling a sense of large group cohesiveness where there is an 
esprit de corps, a sense of a learning community where everyone enjoys each other and, in 
turn, is looking out for the other’s welfare – is the ideal. Achieving that can be challenging 
based on the mix of students in your course. As in any group of people, sub-groups will develop 
in the form of cliques or duos or trios of students who feel a special affinity for each other. They 
are formed due to previous acquaintances, shared interests, romantic motivations, enrollment 
in similar majors, programs back home or can be shaped by shared social class or ethnicity. 
These sub-groups form in any college course, but in a Global Studies course, because faculty 
and students are together 24/7 under conditions of interpersonal intensity, their effects can be 
far more influential in terms of impacting course atmosphere and dynamics, both positively and 
negatively. Negative group dynamics will sabotage the faculty director’s efforts to execute the 
integrated daily syllabus and achieve course objectives.  
 
Subsequently, as a faculty director, it is best to be aware of sub-group dynamics and monitor 
how well you are achieving large group cohesiveness. Effective communication of your ideals 
and creating a spirit of inclusiveness will go far toward instilling good group dynamics. You can 
alter sub-group dynamics by creating activities which mix people of different groups together or 
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by creating exercises which require the entire group to collaborate to achieve a goal. In some 
instances, a discreet conversation with a student or group of students may be called for. Two 
faculty directors can be particularly valuable here.  
 
The good news is that for every student who might exclude another or who builds boundaries 
between “us” and “them,” there are likely as many students who intentionally reach out to 
others. They are the ones who are sensitive to those who are not part of the “in” group, and 
who might feel marginalized for one reason or another. They extend invitations to the other to 
be part of a restaurant trip, a study group, or other outings and take ownership in creating a 
sense of large group cohesiveness. These are great students to travel with in a Global Studies 
course!  
 
Communication technologies: Digital communication technologies have transformed how we 
travel and how we communicate to our families and loved ones back home. Given the 
omnipresence of cell phones and email, Skype and Facebook, you will need to think about how 
they will factor into your course goals and assignments. Here are some tips:  
 

 Alert your students in advance if you will be traveling into a region where operating digital 
communication devices will be challenging or unavailable. 

 Be aware that in some countries, your U.S. cellphone may not work, or you will have to add 
an international plan or make special arrangements to use it.  

 Whether or not there will be computers and printers available to you and/or students will 
vary, and determined in part by the faculty directors own planning and how digitally 
developed is the host country. Computer availability cannot be assumed while traveling and 
printers are even less likely to be available. Research this issue during your planning trip or 
consult with your travel provider. How you structure lectures, class time, and student 
assignments will depend on the availability of computers and wifi connectivity. Do not 
assume either will be similar to what you find in the US. 

 Given how inexpensive digital photography is, snapping pictures has become a major 
pastime for travelers. Alert your students to host-country manners in this regard. In some 
cultures, being photographed is offensive; in others, it requires a respectful request. On the 
other hand, you can potentially incorporate student photographs into assignments and 
group discussion sessions. They are also useful as promotional images for future courses.  

 As part of our orientation to a new city in your host-country, let students know how and 
how often they will be able to access their email and send messages home.  

 Electric current: many countries outside of North America use 220 volts rather than 110. 
Fortunately, many computers and cell phones have this capacity built into their adaptor 
systems; others devices may not. You can burn up your device if you are not careful. It is 
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rare to need a converter for devices, but you will need to be aware and inform your 
students. You and your students will need an adaptor to plug into host country current. 

 Most students are bringing cell phones with them abroad. Some will have full service, while 
others will keep them on “airplane mode” and take advantage of free wifi as it is available. 
Discuss this with your students upon arrival in order to establish a plan for quickly and 
efficiently locating all individuals in the case of an emergency. You may want them to 
download free communication apps such as “What’s App” or “Viber” as well as discuss the 
meeting place if someone gets separated from the group. 

 
Managing a Budget While Abroad 
One of your most important duties is keeping receipts and maintaining records. You will need 
to account for the funds spent while traveling. You must keep careful records, receipts, notes 
documenting gratuities, how much and to whom. You are strongly encouraged to write these 
down when they occur! Global Studies will include a form for keeping track of expenses in your 
Emergency Binder as well as the instructions for completing the expense report upon your 
return. 
 
Determine ahead of time which costs will be paid for in advance and which will be paid on site. 
In general, the more that can be “pre-paid” the better. If you are team teaching, determine in 
advance how you will pay for group meals, speaker honorariums, gratuities for bus drivers, 
expediters and tour guides, and site visit entrance fees. You might consider preparing a speaker 
honorarium receipt to bring with you. After your guests speak, present a cash honorarium and 
obtain a signature and date documenting that they received funds. This will be very helpful 
later on when you have to document how you spent group funds.  
 
Determine in advance how you will access cash, whether by ATMs, or other methods. 
(Traveler’s checks are no longer as widely accepted as they once were in the days of yore.)  
 
As a faculty director, you will receive a per diem to cover your meals that are not included in 
program costs for food. You do not need to keep receipts for your per diem expenses on meals 
purchased for yourself, but you do need to account for them in your expense report. 
 
Remember, the better records and the tighter budget you keep on the road will translate into 
an easier time for you after the study abroad period as you prepare your receipts and expense 
report for the Office of Global Studies. Remember that any funds left over at the end of your 
course will be returned to the University. If, towards the end of your time abroad, it looks as if 
you’ll have funds to spend, you may buy additional group meals or plan an excursion, etc. You 
must provide receipts for all expenses (where possible.) You cannot give students cash from 
your funds. 
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St. Catherine University will not reimburse any expenses for alcohol. 
 
Once you return, the Office of Global Studies will email to you the expense report form to 
complete using the receipts and documentation you kept while you were in-country. You will 
return your completed expense report by email and submit all receipts and a check for returned 
funds (if necessary) in person or by mail.  
 
Health  
 
CISI Health Insurance Coverage 
All students studying abroad and faculty teaching abroad are covered under a primary health 
insurance policy that includes security evacuation—for the time you are abroad for your course. 
Global Studies will provide a coverage brochure7 and claim information to students through 
their on-line application, as well as a faculty guide to the insurance coverage within the 
Emergency binder. 
 
Food Issues and Dietary Restrictions  
Along with the itinerary, lodging and transport arrangements, food looms large. Your itinerary 
communicates to students which meals are group meals (i.e. covered in the cost of the course 
for the student), and which meals they will be taking on their own. It is best to remind students 
about group meals a day or so in advance. If there are limited food choices or food safety 
issues– such as certain foods to avoid because of the likelihood of food- borne illnesses – or 
water purity issues, it is best to remind students about them (even though you mentioned it 
during the pre-departure orientation).  
 
It is important to have a plan about where to eat near the group’s lodging, for times when 
students are on their own for meals. Some faculty directors make up lists of good restaurants 
with costs of an average meal. Others leave this up to students, but it’s helpful to give them 
some guidance during the first few days. Travel guidebooks can be useful here, as can your 
travel provider or on-site tour manager. You also need to be alert to the needs of vegetarians, 
vegans, and those with special dietary needs, as indicated in the self-disclosure health forms. Be 
prepared to offer additional guidance. If your students are doing home stays, then a whole new 
set of issues will present themselves for discussion surrounding cultural food etiquette while in 
another person’s home.  
 

                                                           
7 Here is where you can note what activities are considered “high risk” in order to avoid them as they are not 

covered. 
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Monitoring Student Health 
One of the roles faculty directors must adopt is a “monitor of student health and well-being.” In 
truth, a Global Studies course is a caravan of students who are living far away from the comfort 
and security of home with you, the faculty director in charge. Student health and stress-related 
problems surface in different ways and may require your attention. Before you depart on your 
course, you will receive an Emergency binder from Global Studies which will include emergency 
contact information for each student, self-disclosed health information, and other materials 
related to your course. That said, here are some issues to consider when donning the hat of 
“student health and well-being monitor.”  
 
Family issues: For many of your students, they may be the first in their family to attend college 
as well as the first in their family to study overseas. For others, this will be the first time they 
are outside the United States. For still others, this will be the first time in their lives that they 
will be living away from their family for an extended time. It is a big thing for them and their 
families. Be prepared for the unexpected. It is not uncommon for at least one student to have a 
family crisis which will surface right before departure or during the study abroad period, such as 
storm damage to the family home, a hospitalized parent, a sibling with a new baby. These 
incidents might provoke a last minute decision to cancel her/his enrollment in the course. For 
students who continue, regular communications with her/his family might be a time consuming 
matter.  
 
Stress and pre-existing conditions: Many students have pre-existing health conditions which can 
worsen due to the stresses of travel. Others have idiosyncrasies of diet and physical habit. Food 
or environmental allergies are common. Other students have strong negative reactions to 
unusual foods. Eating can have a large effect on their Global Studies experience. Others are 
taking some form of psychiatric medication (experience has shown most of these drugs treat 
anxiety and depression). On top of that, in many – if not most cases – your student will be 
sharing a room, or be a guest in a house, with someone who was a stranger not long ago, which 
creates its own kind of stresses. Interpersonal conflict, unless addressed, can worsen and pull 
others into a struggle. Homesickness can turn a person into a student with a bad attitude 
towards learning if not recognized and understood by the faculty director.  
 
Given these uncertainties and the stresses of travel, maintaining good, constructive relations 
and open lines of communication between students and between students and faculty 
directors is optimal to reach course objectives. Subsequently, it is recommended that you take 
time each day to touch base with your students. Ask questions, lend support, and when 
reasonable, use presenting issues as teachable moments. One-on-one may be more effective in 
eliciting honest responses to your questions, and is respectful of student privacy. Your 
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knowledge of students and teaching experience will help you anticipate problems before they 
happen or motivate you to intervene in a small problem before it worsens.  
 
Fortunately, the challenges of caring for those students who require attention and in some 
cases intervention due to problems of physical or mental health, stress or related issues, are 
counterbalanced by the many students who are incredibly good travelers. They roll with the 
uncertainties and discomforts of travel in good cheer, volunteer to sit in the bumpy back of the 
bus, agree to the least desirable hotel room, relish strange new foods, endure traveler’s 
illnesses in decent spirits, and actively support their classmates who may be struggling.  
 
If any situation worsens and seems to be reaching a point of crisis, do not hesitate to contact 
the Director of Global Studies. 
 
Dealing with culture shock and culture overload: The intensity and character of culture shock 
varies by individual and by host-country. It will be more prevalent when the host-country is less 
developed – thus more different than home country, and is also exacerbated by language 
differences. Culture shock manifests in many ways; too many to mention here. It shares 
symptoms with the effects of stress. As a faculty director, be aware that in addition to the 
aimlessness, fatigue, feelings of being homesick and alienation that are typically associated with 
culture shock, symptoms could take a great number of other forms. 
 
One of the best ways to deal with culture shock is to alert your students to its effects and how it 
might manifest itself. General discussions of the topic are certainly appropriate in the large 
group. Encouraging your students to talk to each other and you about what is going on inside of 
them is a good idea. If you have a student who you believe is struggling with culture shock to 
the point that it is compromising their learning experience, it is best to work with them on-on-
one. Reminding the student sufferer of why she enrolled in the course in the first place can be 
helpful. In other cases, reminiscing about the pleasures of home can be helpful. For the student 
who is dealing with culture shock by retreating from course experiences, reminding her that she 
will likely never be in this amazing place again and inspiring her to push on and enjoy herself – 
in spite of her symptoms – might help. Giving another student some time off to recoup may be 
the best strategy.  
 
Another way to look at culture shock – or perhaps to think of it in its milder form – is to see it as 
a case of “cultural overload.” A Global Studies course--with its combination of intense 
immersion in another culture when we try to optimize our time in the host country, the 
challenges of fulfilling course requirements and the stresses of travel--can induce cultural 
overload. It shares symptoms with stress.  
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Some behaviors you may see that in actuality are your students dealing with culture overload 
include seeking out the “familiar” to help deal with the unfamiliar; in other words, needing a 
kind of “home fix.” Possible expressions include pursuing western-style foods, shopping, 
excessive television viewing, alcohol abuse, even “checking out” of the course.  
 
Use these incidents as opportunities to do cross-cultural comparisons which may lead to 
insightful discussions on history, culture, development, technology and economics. For 
example, a troubling encounter with a destitute-looking child beggar can lead to discussions of 
economic inequalities and attitudes of the economically privileged toward the underprivileged 
“other,” and the government’s role in dealing with social problems, ethnocentrism, cross-
cultural notions of justice, and the lasting effects of colonialism. Untreated trash and filth – in 
amounts normally not seen in the U.S. – can lead to discussions about consumption, 
modernization, development, and health attitudes.  
 
Physical Health 
If you alerted your students to food and water safety issues as part of your orientation session, 
then you will be primarily reminding them about how to avoid problems in these areas. For 
example, in countries with little refrigeration or undeveloped ideas of sanitation, it is 
recommended that foreigners eat only cooked foods, drink only bottled water, and avoid street 
foods. Yet even careful adherence to these practices can result in traveler’s diarrhea, fevers, 
and general debility. The best advice here is to monitor your student’s health. Talk to them 
regularly one-on-one. Be prepared to contact a physician if necessary. Some hotels have a 
physician on-call. Familiarize yourself with procedures regarding these matters which are in 
your emergency travel binder. The CISI insurance benefit can also provide assistance in locating 
English-speaking doctors if one of the participants requires medical attention.  
 
Due to student health profiles that are in your travel binder, or conversations with students, 
you will already be aware of students with an existing health issue. Again, regular unobtrusive 
one-on-one check-ins will help you find out if they is keeping up with medications, help 
recognize flare-ups of symptoms, or incidents of concern. Sending a student home or 
hospitalizing them during your trip is available if necessary. If a student is hospitalized it will be 
important for your to document the incident using the Incident Report in your emergency 
binder. MN law required that all incidences of hospitalization (and death) resulting from 
participation in a study abroad program are reported annually to the MN Office of Higher 
Education.  
 
Refer to the Global Studies Emergency Action Plan for procedures in any type of emergency.  
 
Mental Health 
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If your student population reflects the general U.S. college population, up to half of your 
students are taking some form of psychiatric medication. Again, these medications – and 
usually their underlying condition – will be listed for each student in your Emergency binder. 
The stress of travel can provoke flare-ups. In some cases, students decide to stop taking their 
medication. Either incident could result in a mental health crisis. Again, the best prevention is 
to know your students and their existing mental health status, check-in regularly with them in 
an unobtrusive way, and try to anticipate or deal with problems early on.  
Emotional preparedness: Young people – as faculty are well aware – operate on a continuum of 
emotional maturity; some exceed what would be expected of a person their age, others not so, 
and all points of maturity in between. The stresses of travel may exacerbate “underdeveloped” 
areas in the character of students, which may result in behaviors which are not conducive to 
learning and can be disruptive to the class and time-consuming for faculty-directors. It is 
difficult to predict from reading a student application which students are emotionally 
underprepared for the challenges of study abroad. That said, pay attention to red flags in 
student application and personal statements, especially if there is more than one “risk” factor 
present. Follow up with an interview if necessary.  
 
For example, a student from a rural area with less cosmopolitan experience who has never 
traveled abroad or been away from family much, who also has a pre-existing physical or mental 
health condition, and whose personal statement displayed red flags suggesting vulnerabilities 
may be a person of concern. Better to think through the potential issues raised by this student 
before you are in the host-country than be consumed by a student’s maturity issues while on 
the road. That said, it is very difficult to predict which students will end up giving faculty 
“problems” due to their disruptive behavior or dysfunctional attitudes. Your intuition – culled 
from years of contact with students – may be a good guide here.  
 

Alcohol and Other Substances 

Many of your students are already “adults” according to U.S. law and will be of legal age to 
drink alcohol in most countries abroad. It is within the faculty director’s purview to set the 
standards of conduct here. Some faculty want to forbid alcohol, but in most countries that will 
be difficult to monitor and enforce. Some experienced faculty require attendance at “breakfast 
meetings” as a way to help curtail late-night activities. Warnings about the risks of sexual 
assault when under the influence of too much alcohol, procedures in the criminal justice 
system, and the state of prisons in developing countries can put enough concern in your 
students to move them to avoid risky behaviors.  
 
Using any drugs abroad is unacceptable. 
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Safety and Risk Management 

 

Emergency Action Plan 

Different types of crises may surface while you are on the road. They come in many forms, from 
individual students dealing with physical or emotional/mental health problems to in-country 
crises of a political or environmental nature, to you and/or students victimized by criminal acts.  
The Global Studies Emergency Action Plan describes the procedures for dealing with 
emergencies and is included in your Emergency binder. Read these before you depart to your 
host country so if an emergency arises, you are ready to act in a manner that protects your 
students and is responsible to the fact that you are an agent of St. Catherine’s University. 
Maintaining the safety of students is your highest priority in the face of a crisis.  
 

Education Abroad and the Family Educational Right to Privacy Act  

The provisions of the Family Rights and Privacy Act (also known as FERPA or the Buckley 
Amendment), coupled with the age of majority at 18, often come into conflict with (1) Global 
Studies and program director needs to have full information about the participants we serve, 
and (2) the desire of parents and Global Studies/St. Kate’s to be fully briefed when something 
goes wrong. This conflict is not unique to study abroad--the issue is also faced continually on 
campus--but it does pose a more delicate challenge for study abroad because of the heightened 
sensitivities and the distance.  
 

 
Global Search for Justice (GSJ) Abroad 
 
Teaching Justice in Developing Countries 
Teaching “culture” and justice together: Teaching GSJ abroad is, in many ways, closer to the 
true spirit of the course than teaching it on campus. The “global search” in the title is made a 
reality in a study abroad course. Along with the usual challenges of teaching a Global Studies 
course, however, GSJ abroad requires meeting the requirements of GSJ while teaching on the 
road.  

 
A second challenge is finding the time to teach the all-important “cultural knowledge” – the 
history, customs, beliefs, and worldviews of the people (which makes the travel to the host 
country compelling)--and yet finding the time to teach social justice issues at the same time. 
Teaching justice issues in another country without knowledge of the cultural system into which 
those injustices fit is unsatisfactory. Finding that balance in your GSJ course between teaching 
“the culture” and teaching justice will be challenging, yet necessary and rewarding.  

 



 

49 

 

For these reasons, special attention and careful planning needs to be placed on reading 
selections and pre- and post- travel class meetings, which are a required feature of teaching a 
GSJ abroad course.  

 
Using issues and realities in developing countries: In the GSJ abroad course, the social justice 
issues addressed in the course will be embodied before you and your students as you travel 
through the host country, in the oppression and marginalization of groups based on gender, 
race, class, ethnicity, region, and disability. Yet whereas many of these dynamics are common 
knowledge in the U.S. (for example violence against women or racial discrimination education), 
the way oppression manifests in the host country may be quite different than in North America, 
and thus relatively unknown for St. Catherine’s students.  

 
Attention must be given to helping students understand how these dynamics are different in 
the host country. At the same time, the very fact that issues of power and justice will be 
differently manifested in the host country creates numerous educational opportunities and 
“teaching moments” when the faculty member can draw contrasts between American and host 
country manifestations of injustice. For example, attitudes toward women working outside the 
home will be both different from and similar to American models in India, China or Bolivia. 
Racism in India mixes with class to create systems of oppression in ways that are both similar to 
and different from in North America. These cross-cultural differences create opportunities to 
practice critical thinking and cultural comparisons.  

 
A third justice issue which manifests while teaching GSJ abroad is the fact that justice systems – 
or the cultural belief systems into which human action assumes just and unjust expressions--
may be quite different than in North America. This creates teaching opportunities to expose 
how ethnocentrism operates to limit our perceptions, how systems of privilege – not just based 
on class, gender, or race but on western cultural imperialism – shape how we perceive and 
judge actions as just or unjust. Contemporary notions of humanitarianism widely accepted in 
the West and which forms the basis of many social justice concepts, may be seen as possessing 
elements of cultural imperialism in a non-western country. Many more teaching opportunities 
will present themselves in this regard.  

 
Student reactions to poverty: When your GSJ course involves travel to a country in the 
developing world, students may encounter poverty and human destitution on a scale they’ve 
never encountered before. Faculty directors may find themselves addressing a range of student 
questions on this matter. You may be put on the spot as you figure out how to respond 
constructively to student feelings of fatalism or outrage, even giving advice for how to deal with 
aggressive beggars. Faculty members teaching GSJ in developing countries are strongly 
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encouraged to think in advance about how you will deal with these questions, and to make 
understanding poverty in the host country a topic of inquiry.  

 
Host country reactions to GSJ subject matter: At the same time, faculty are advised to be aware 
of how host-country people will respond to your social justice questions. Local reactions to 
outsiders studying their “social problems” vary considerably. Some citizens of your host country 
will be quite outspoken about the injustices experienced in their own country. Universally, 
however, people tend to have pride in their own country – warts and all – and a desire to 
present themselves and their people in a positive light. Critical views by “outsiders” may be 
perceived as offensive, even insulting, and could provoke a strong reaction.  

 
For these reasons, faculty and students are encouraged to tread carefully when critiquing social 
problems in a host country. When we are a guest in someone’s home, we typically don’t 
criticize the furniture or art or comment about the dirty floors ; that would appear to be 
insensitive and callous. But in a GSJ abroad course, the motivation to engage in sharp-eyed 
critiques of the host country’s injustices is inviting, and to a degree, a central feature of the 
course.  

 
Be careful. Be aware of privileged categories of analysis that have emerged from western 
“expert” belief systems. Applying these schemata to people of another country may be seen by 
them as an act of cultural imperialism or of intellectual colonialism. These projections can occur 
when conducting cross-cultural comparisons in art, science, medicine, or social customs. For 
example, many western women strongly believe that they are on the historic forefront of 
women’s empowerment and liberation and women in the rest of the developing world are in 
perpetual catch-up. Not necessarily so. Even in the rural highlands of India, far from more 
educated population centers, women have developed critical ways of analyzing their position in 
their respective societies. Moreover, they are astutely absorbing from western feminism some 
notions of what it means to be an empowered woman, and in other ways, critically rejecting 
ideas of western feminism because those ideas are inappropriate for their lives and their 
society.  

 
Cultural differences, when handled skillfully and respectfully, create priceless opportunities to 
build cross-cultural knowledge and understanding when both parties – and their respective 
views, in this case of feminism and women’s empowerment – are treated as equals. This same 
principle – the integrity of cultures and the value of dialogue between equals – can be applied 
to explore and learn about any number of social justice questions. In the GSJ course, it creates 
opportunities to learn about different “systems of justice” – be it notions of human rights quite 
different than Euro-American views, or ethical frameworks founded on non-Judeo-Christian 
religious beliefs.  
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GSJ Assignments: Journal, Critical Essay, Research Paper 
Faculty who propose teaching GSJ abroad must first teach it on-campus. Subsequently, the 
faculty director will have familiarity with required GSJ assignments. The purpose of this section 
is to consider how best to fit these assignments into a Global Studies GSJ, wherein contact time 
with students is separated into three distinct periods: before departure, in-country, and after 
return to St. Kate’s. In order to complete the several required assignments and fulfill the writing 
intensive course requirements, the faculty director will have to think carefully about how to use 
these three periods to achieve the GSJ course objectives.  
  

The GSJ journal: Due to the experiential, sensory-rich nature of GSJ abroad courses, journaling 
has several benefits. 

 It is an effective means for students to reflect on what is happening to them and practice 
writing about it.   

 When the cross-cultural study abroad experience becomes overwhelming, the journal can 
become a “safe” outlet for students to explore their feelings and reactions.   

 It offers an opportunity to integrate their readings with their day-to-day experiences.  

 In the absence of computers, printing and email, the hand-written journal can be an 
effective means for faculty to assess student progress and give feedback.  

 Journal entries can be turned into short reflective essays drawn from specific experiences 
 
Guidelines to facilitate journal writing: Advise students to use their journaling to go beyond 
simply describing your experiences; but to consider interpreting, explaining and evaluating their 
experiences, as well. Encourage them to make observations, raise questions, take note of cross-
cultural differences and similarities, transcribe interviews, identify problems and propose 
solutions, apply what they learned in their readings to interpret their experiences, and draw 
linkages to other bodies of knowledge.  
 
Tips for grading the GSJ journal:  

 Clearly communicate assessment standards & learning objectives 

 Assessment standards can include overall length; such as required number of words per 
journal entry.  

 Providing prompt feedback will help to alleviate student uncertainties about “what to 
write.”  

 Make sure students understand the differences between a personal diary and an academic 
journal. 

 
The critical essay: For the GSJ study abroad course, opportunities to perform critical analysis are 
readily available through cross-cultural comparisons. If the faculty director can educate her/his 
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students about host-country issues of race, gender, class, rural/urban, commoner/elite then 
these additional critical frames can be employed in this essay.  
 
That said, a key question is when to assign the critical essay. Given how your course is 
structured, the faculty director can assign the critical essay before departing, during the study 
abroad period or after the return. The decision regarding when to assign may be shaped by 
whether or not computers, printers and email communications are available in your host 
country. If the technology is not available then you are faced with assigning it before or after 
the return, or be prepared to give feedback and revisions to handwritten work. 
 
The research paper: The GSJ required assignment which has presented the most challenges for 
faculty teaching the course abroad is the research paper. When you teach the course on 
campus, research facilities are readily available, and you can break the paper into installments 
across a term, and thus you can give timely feedback as the student works through this most 
challenging of assignments.  
 
On the road, however, libraries and research facilities may be unavailable, and students – and 
likely the faculty director – are absorbed in experiencing and learning about the culture at 
hand.  
 
There are several strategies to deal with this issue. You can assign specific research paper topics 
to students and then build teaching sites and speakers which will specifically address the 
research paper topic. You can also provide the necessary support so that students can choose 
their research paper topic before departure. Then during the in-country portion of the course, 
the student can conduct interviews, make field observations, and gather information on her 
topic. A less-structured form would urge students to think about what their research paper 
topic will be and then they can perform the same information gathering strategies while in 
country. There are certainly other strategies – too many to mention here – for dealing with the 
GSJ research paper. For example, some GSJ instructors assign group research projects. 
Organizing this for the road will require a different set of plans.  
 
Regardless of the approach, most GSJ faculty directors and students will be faced with 
completing the bulk of the research paper after the class returns from the study abroad portion 
of the course. For GSJ courses offered during January term, that means your students will be 
completing the paper after spring semester courses have begun. If you teach GSJ in the 
summer, students will be completing the paper during the summer break, while they are 
registered for summer school, or off on summer jobs or, if they live out of state, far away from 
St. Kate’s and the GSJ course. Plan your post-return meetings carefully. Set up procedures for 
students to submit portions of their research paper (if you use the installment model), and for 
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you to give them feedback. Nevertheless, it can be a real struggle for students to finish up after 
they return. Maintaining clear standards, due dates for submission, reminders, and support will 
help students complete this central portion of the course. See the CORE policy for deadlines for 
submission of final papers and grades for GSJ abroad courses. 
 
The GSJ public presentation: Another issue facing GSJ abroad faculty directors is how to 
accomplish the “public presentation” of the GSJ course. All GSJ students are required to give a 
public presentation in some way. In the past, this was accomplished with the GSJ poster 
session. For E/W/O GSJ courses, it was submitting a power point on-line that all students 
enrolled in the class could access. The directors of the CORE are aware of the problems created 
due to when GSJ abroad can be offered, and the resulting issues created when portions of the 
course roll over into the next term. They have softened on this requirement considerably. As a 
solution, one GSJ study abroad course, which is offered during summer, invites students and 
families to St. Kate’s in the fall. They reserve the Pulse, serve some food, show students photos 
of the course, while each student stands up and gives a short synopsis of their research.  
 
 
Return and Wrap-Up 
 
Post-Return Responsibilities and Follow-Up 
Tasks to be completed at the end of the study abroad course fall into three areas:  

 course grading and evaluation 

 preparing and submitting the course budget and the post-travel de-briefing with the 
Director of Global Studies 

 helping your students integrate their study abroad experience, achieve closure and 
experience a satisfying re-entry back into their lives 

 
Course Grading and Evaluations 
Plan ahead: For UMAIE courses, post-travel course meetings are not possible. Subsequently, 
you are advised to plan accordingly, and either have your students’ end-of- course assignments 
in hand at your last meeting in the host-country, or establish the protocol whereby your 
students will send final assignments to you, how you will provide feedback, and how you will 
determine their final grades and communicate those grades to them.  
For other St. Kate’s Global Studies courses, the post-travel class meeting is a time to help 
students achieve closure on the course and to cover the grading, evaluations, and collecting 
final assignments, as mentioned above.  
 
Evaluations: End-of-course student evaluations are an opportunity to not only assess the 
instructional measures typically featured in evaluations, but also an opportunity to learn how 
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well the different components of the course worked from your student’s viewpoint. Global 
Studies sends to students an online evaluation after their return, and they will share the results 
with you. The feedback students provide will go far in assisting you in planning for the next time 
you teach the course.  
 
GSJ post-travel meetings: For those teaching GSJ abroad, the post-travel class meetings are 
required. Much needs to be accomplished: Wrapping up the critical essay if it is not already 
completed, assigning and then collecting and grading the final reflective essay and establishing 
the logistics to guide the completion of the research paper. The directions must be carefully 
communicated, and procedures for finishing it articulated. (See the section on teaching GSJ.) 
 
Re-Entry and Closure 
Depending on which type of course you teach, you may or may not have the opportunity to 
conduct post-travel meetings with your students. Regardless, you are encouraged to think 
carefully about the endpoint of your course, how you will facilitate closure, help students re-
enter, and foster attitudes so they will be able to integrate the learning from your Global 
Studies course into their lives.  
 
If you have meetings, make sure you allow some time for checking in and finding out how 
things are going. Wrapping up-type activities or group discussion questions of a similar 
character can facilitate closure. Exploring both what the student learned in terms of academics 
and in terms of what felt personally valuable or transformative can also be productive. 
Occasionally, you might see signs of reverse culture shock, when the student displays 
symptoms of the culture shock experienced in strange country. Fortunately, it is a condition 
which tends to cure itself with patience.  
 
This is also the time to congratulate yourself. Hopefully, there were no serious illnesses or 
emergencies among your students, and the itinerary worked reasonably well, and you all made 
it home safe and sound. Congratulations! Pat yourself on the back, or if you co-taught the 
course, salute your faculty co-director for a job well done. Teaching Global Studies transforms 
the teachers who teach them, too. Better yet, you had a powerfully transformative study 
abroad course, your students are raving about it, and you are already talking about returning 
with a new group of student travelers.  
 
Final Budget and De-Brief with Director of Global Studies 
After your return, schedule the post-travel briefing with the Director of Global Studies and 
prepare your expense report and receipt documentation. This meeting is a good time for the 
two – or three of you if there was more than one faculty director – to go over final questions 
about the expense reports and receipts and conduct a review of your itinerary, with a goal of 
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clarifying any money or budget issues, exploring what worked in the course and what could be 
improved and tying up any loose ends. You may also review your course evaluations at that 
time and discuss any issues that students bring up. 
 

 

 


